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CHAPTER ONE: ELIGIBILITY

The University of Alaska Anchorage meets the
eligibility standards for accreditation under the
Commission on Colleges of the Northwest
Association of Schools and Colleges.

The governing board of the University of Alaska
system, the University of Alaska Board of Regents,
grants the University of Alaska Anchorage formal
authority to grant degrees. The Alaska Commission
on Postsecondary Education recognizes UAA's
degree-granting status.

Under the constitution of the State of Alaska, the
Board of Regents has the authority to carry out the
mission of the institution. The board has eleven
voting members, a majority of whom have no
contractual, employment, or personal financial interest
in the university system. The governor appoints board
members who are then subject to confirmation by the
legislature.

Board of Regents’ Policy and University Regulations
guarantee intellectual independence to faculty and
students of the University of Alaska Anchorage.
Faculty and students are free to examine and test all
knowledge appropriate to their fields of study as
judged by the academic community in general.

The Chancellor of the University of Alaska
Anchorage is the chief executive officer of the
institution. He is a full-time employee whose only
responsibility is to the institution.

The Board of Regents and the administration of the
university have approved the University of Alaska
Anchorage mission statement. The purposes of the
university and its component campuses are
appropriate and central to higher education and are
identified in the mission statement.

The University of Alaska Anchorage devotes all of its
income to support its mission and educational
objectives.

Faculty, students, administrators, staff, and board
members are involved in the formulation of the
policies and regulations that govern the programs and
activities of the University of Alaska Anchorage. The
Board of Regents and the president are the final
authorities for policies and regulations.

The principal programs at UAAﬂcampuses lead to
formal certificates and degrees.~ These certificates
and degrees are titled so as to be understandable in the
external academic community. All programs have
been reviewed by the university governance process
and, where required, approved by the Board of
Regents.

UAA programs continue to meet appropriate
residency standards. Certificates normally require one
year of academic work. Eight of the last fifteen
credits must be in residence. Associate degrees
require at least two years (sixty credits) of academic
work; one half-year (fifteen credits) must be earned in
residence. Bﬁccalaureate degrees require thirty credits
in residence.

All associate and baccalaureate programs require a
substantial and coherent component of general
education. The Associate of Applied Science and all
baccalaureate and graduate programs require a
program of specialization. UAA’s general education
and related instruction requirements conform to
Commission Policy 2.1.

Program educational objectives and the means for
achieving them are published in the catalog, on the
Educational Effectiveness Assessment web page
<M.uaa.alaska.edu/assessmen'g>, and in materials
developed by colleges, schools, and departments for
distribution to students. All programs are appropriate
to higher education in level, quality, and standards.

L UAA also offers a small number of non-transcripted certificates
of completion.

2 Twenty-four upper-division, twelve major, and three minor
credits must be earned in residence for baccalaureate programs.
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Most UAA courses require an appropriate foundation
of learning skills taught in a high school preparatory
program. When remediation is necessary, UAA
provides the opportunity to acquire these skills 0
through tutoring or developmental course work.
Credit courses examine the conceptual foundations of
the subject matter and the information growing out of
those foundations. They require students to do
independent work, to analyze what they learn, and to
deal with the abstract as well as the concrete. They
foster the ability to make distinctions among values,
and they encourage the pursuit of lifelong learning.

The UAA faculty at all campuses are well qualified to
teach courses at the educational level offered. A core
of full-time faculty re%esent all disciplines in which
major work is offered.

The university fosters an educational environment in
which the learning experience is enriched through
faculty and student discussions.

At each of its campuses, UAA provides a core library
and learning resources appropriate to the campus
mission. The resources of the Consortium Library are
appropriate for a comprehensive university and are
easily accessible to the community campuses and
extended sites. The university also supplements its
core library holdings with specialized library and
learning resources necessary for independent work in
the fields and at the levels represented by its offerings.

UAA policies support a respectful, inclusive, and non-
discriminatory community of students, staff, and
faculty.

UAA’s admissions policies appropriately specify the
qualifications and characteristics for each of its
programs. The university adheres to those policies in
its admission practices.

The catalog of the University of Alaska Anchorage is
published annually. It contains current and accurate
information on mission and goals; admissions
requirements and procedures; rules and regulations for

3 See, for example, the Developmental Education academic unit
self-study in the Exhibits Room.

* In the Occupational Safety and Health and Fire Service
Administration programs, the technical courses are offered by
professionally qualified adjunct faculty. Full-time staff supervise
these programs.

conduct; academic regulations; degree completion
requirements; programs and courses; tuition, fees and
other costs; refund policies, and other items regarding
attendance and withdrawal from the university.> The
university regularly publishes a student handbook, two
faculty handbooks, class schedules, and a variety of
other appropriate official publications. These
materials conform to Commission Policy 3.1 and are
available to students and the public electronically and
in print.

The University of Alaska Anchorage annually
documents its financial requirements and resources
and develops a financial plan adequate to carry out its
mission and goals. In addition to regular audits
carried out by the system-wide Internal Audit Team,
the Board of Regents contracts for an annual
independent external audit that satisfies the
requirements of the Federal Single Audit Act.

UAA has completed thirteen years of operations in its
present form as a regional univeﬁity with one urban
and three community campuses.® Students will be
actively pursuing its principal educational programs at
the time of Commission evaluation for re-
accreditation.

UAA continues to adhere to the policies and standards
of the Commission on Colleges and agrees to comply
with these standards and policies as currently stated or
as modified in accordance with due process. It
discloses to the Commission on Colleges any and all
such information as the Commission may require to
carry out its evaluation and accreditation functions.

UAA understands and agrees that the Commission on
Colleges may, at its discretion, make known to any
agency or members of the public that may request
such information, the nature of any action, positive or
negative, regarding the institution’s status with the
Commission.

® Catalog course descriptions do not include information on the
frequency with which the course is offered. This information is
available from programs and departments.

® This does not include Prince William Sound Community College
which is separately accredited by the Commission on Colleges.
PWSCC reports to the University of Alaska system through the
University of Alaska Anchorage Chancellor.
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CHAPTER TWO: UAA IN 2000

Introduction

The University of Alaska Anchorage is a public
comprehensive institution offering certificate,
associate, baccalaureate, and graduate degree
programs, as well as extensive community and
continuing education activities. Just over 17,000[I
students took courses for credit at UAA in the fall
semester of 1999, making it the largest and most
diverse of the three universities in the University of
Alaska system of higher education.

UAA is a vibrant, multi-dimensional university. Itis
a metropolitan university--about three-quarters of its
students attend classes at the Goose Lake campus in
Anchorage and its extended sites. It is also a
regional institution. About 3,500 students take
credit courses at the Kodiak, Kenai Peninsula, and
Matanuska-Susitna community campuses=located in
or near smaller towns in southcentral Alaska.
Additionally, it has a statewide mission for nursing
education, special education, educational leadership,
and education on military bases.

The University of Alaska Anchorage is a relatively
new institution. It took its present form in 1987,
following the merger of Anchorage's urban
university and community college with three
regional community colleges. Each of these
institutions WEIS separately accredited before the
restructuring.

Institutional Mission and
Objectives

UAA's mission reflects the diversity of the five
institutions brought together in 1987. It "inspires
learning and enriches Alaska, the nation and world

YUAA 1999 Fall Closing. Exclusive of Prince William Sound
Community College. This number does not include students
who enrolled in non-credit and CEU courses and who bring the
total to 18,297.

2 The term "community campus" is used to denote Kenai
Peninsula, Kodiak, and Matanuska-Susitna Colleges. This term
is synonymous with the “extended colleges" previously used in
official documents of the university.

3 UAA's accreditation history is detailed in Appendix 2A.

through o teaching, research, creativity, and
service."™ UAA has a strong commitment to open
enrollment, innovation, and flexibility to make high
quality, advanced education available to all who
have the ability and interest to pursue it. Access to
lifelong learning opportunities is supported through
programs in developmental education, continuing
education, community education, and adult basic
education, in addition to traditional academic
programs.

UAA advances its mission and core values by
articulating major long term goals which are
translated into plans and budgets that reflect the
contributions of all campuses and programs.
Beginning in FY01, progress will be monitored and
assessed through key performance indicators.

Research, both basic and applied, and public service
are also important components of the UAA mission.
The university is a major intellectual and cultural
resource for the communities it serves.

Administration

The Constitution of the State of Alaska establishes a
single university system governed by the Board of
Regents and administered by the President of the
University of Alaska. The University of Alaska
Anchorage, the largest of three major administrative
units (MAUS) of the university system, is headed by
a chancellor who reports directly to the UA
president.

The major academic units located in Anchorage are
the College of Arts and Sciences (CAS); the
Community and Technical College (CTC); the
College of Health, Education, and Social Welfare
(CHESW); the School of Engineering (SOEN); an%|
the College of Business and Public Policy (CBPP).
A dean or director heads each of these. A director is
the administrative head of each of the community
campuses--Kenai Peninsula College (KPC), Kodiak

* UAA 2005.

5 The Schools of Nursing, Education, and Social Work are
contained within the College of Health, Education, and Social
Welfare. They report to the dean of that college.
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College (KOC), and Matanuska-Susitna College
(MSC). The deans and directors of the school,
colleges, and community campuses report to the
provost. The extended sites in the Anchorage Bowl
and the operations on Alaska military bases report to
the Dean of the Community and Technical College.
The extended site at the Kachemak Bay campus in
Homer reports to the Kenai Peninsula College
Director.

Each of the community campuses has one or more
programs available only on that campus. The
community campus directors work in coordination
with the vice chancellors and the Anchorage campus
deans and department chairs to ensure consistency
on academic and administrative matters throughout
the university.

The University Assembly, Faculty Senate, Classified
Council, APT Council, and the Union of Students
are the institutional vehicles for shared governance
at UAA. These groups are also represented in
University of Alaska system-wide governance.

Educational Programs

As a comprehensive, open-enrollment institution,
UAA offers courses and educational programs that
range from developmental to graduate levels. Table
2-1 shows the type and number of certiEcate and
degree programs offered in 1999-2000.

6 UAA also provides the first year of medical studies under the
cooperative WWAMI program.

Table 2-1: Type and Number of Certificate and
Degree Programs

Program Type No.
Offered

Certificates 17
Associate of Arts 1
Associate of Applied Science 32
Bachelor of Arts 17
Bachelor of Business Administration 7
Bachelor of Education

Bachelor of Fine Arts

Bachelor of Human Services
Bachelor of Music

Bachelor of Science

Bachelor of Social Work

Master of Arts

Master of Arts in Teaching

Master of Civil Engineering
Master of Business Administration
Master of Education

Master of Fine Arts

Master of Public Administration
Master of Science

Master of Social Work

Total 119

=

H
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UAA programs produced a total of 124,541 student
credit hours in fall semester 1999. After a brief
period of significant increases in the early nineties,
UAA's student credit hour production stabilized and
then gradually declined over a four-year period to a
low point in 1997. In the last two years student
credit hour production has increased slightly. I%It is
now at a level just slightly above that of 1989.

Figure 2-1: UAA Student Credit
Hours

160

140

120

Thousands

100 — T T T
89 90 91 92 93 94 95 96 97 98 99

7 Fall semester figures. The sources used are UA Statistical
Abstract 1990 ; UAA Factbooks, 1995-1999; and UAA Fall 1999
Closing Report.
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The distribution of credit hours has changed over the
last decade. In 1999 developmental, upper-division,
and graduate credit hours account for larger
proportions of total credit hour production than they
did in 1989. The most significant growth has
occurred at the professional and graduate level.
These now amount to more than 7.5 percent of total
production, almost twice as large a percentage as in
1989. The most significant decline has occurred in
lower division courses. These now account for just
over 68 percent of total credit hours, down from
more than 75 percent a decade ago.

Table 2-2: Distribution of Credit Hours by Level

1989 1999
SCH % SCH %
Developmental 4,783 3.87% 6,122 4.90%
Lower Division 93,378 75.63% 85,332 68.32%
Upper Division 20,403 16.52% 23,839 19.09%

Level

Professional 3,869 3.10%
Graduate 4,909 3.98% 5,739 4.59%
Total 123,473 100.00% 124,901 100.00%

There has been a significant increase in the absolute
number and the proportion of students completing
certificate and degree programs at UAA. In
academic year 1988-89 UAA awarded 1,041
certificates and degrees; in 1998-99, the number
stood at 1,642, an increase of some 54 percent.
UAA is gradually changing from an institution with
predominantly non degree-seeking students to a
university where an increasing proportion of
students complete a program of study.

Figure 2-2: UAA Certificate and
Degree Awards

2000
1500
1000

500

1988-89 1998-99

8 This is without regard to whether these completers actually
began their studies at UAA.

Students

UAA's student body, as of fall 1999, consists of
17,022 credit-taking students. This number
represents a decline in student headcount of about
four percent from fall 1989. Total credit headcount
grew significantly in the early nineties, only to begin
a gradual decline to the end of the decade. As with
student creﬁt hours, there has been a slight increase
since 1997.

Figure 2-3: UAA Credit Headcount
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The vast majority of our students (95 percent)
continues to be Alaska residents. About 66 percent
of UAA students attend on a part-time basis, a
proportion that has decreased slightly from 1989 (70
percent).

Some 77 percent of UAA students identify
themselves as white. This is a slight decline from
fall 1989. Small increases have occurred in Alaska
Native (4.3 to 4.6 percent) and African American
(3.9 to 4.3 percent) enrollment.

The gender ratio has changed slightly. Female
students accounted for slightly less than 60 percent
of the total headcount at all campuses in fall 1989.
In fall 1999 that number had risen to about 62
percent.

The age composition of the student body has
changed considerably. In 1989 the age 25-39 group
amounted to approximately 48 percent of the whole
student body, By fall 1999 that group had shrunk to
34 percent.™ However, this decline was partially

® Fall semester 1999 figures.
10 The 25-39 ago cohort in this overall Anchorage population
declined by 22.6 percent between 1990 and 2000.
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offset by increases in the 24 and under (from 27 to
39 percent) and 40 and older (from 23 to 27 percent)
age groups.

The Anchorage campus is no longer an exclusively
commuter institution. In the early eighties there was
not a single student residence hall at any of the
antecedent institutions. In the mid-eighties the old
UAA began a modest building program with 320
beds. Since our last review UAA has increased the
total to 950. The impact of the growing residence
population has been positive and has added to the
attractiveness of the institution, evidenced by the
growth of the 24 and under age group.

Faculty

As of fall 1999 the UAA full-time faculty consists of
388 persons of whom 62.4 percent are tenured.
Thirty percent hold the rank of professor; 30.9
percent are associate professors, 34.2 percent are
assistant professors, and 5.4 percent are instructors.
The total faculty establishment is about 5 percent
higher than it was in fall 1989 and about 12 percent
below the peak reached in fall 1995.

Research and Creative Activity

Research and creative activity at UAA reflect an
important institutional mission and focus primarily
on the needs of Alaska and its people. Prominent
areas of research include social and economic issues,
environmental and natural resource policies, cold
climate engineering, alcohol and substance abuse,
biomedical research, justice, international business,
and high latitude and circumpolar health. Faculty in
a variety of disciplines have distinguished records in
research and creative activity and make significant
continuing contributions to the cultural and
intellectual life of the university and community.

All UAA faculty are involved in varying degrees of
scholarly activities to remain current in their areas of
teaching expertise. About 43 percent of UAA
faculty are on tripartite contracts which assign 20
percent of workload to research or creative activity.
Evaluation of research and creative activity is an
important part of the promotion and tenure process
for these faculty. In addition to research by
individual faculty, several organized research units

contribute to UAA's statewide mission in public
policy, health, international affairs, and other areas.

Libraries and Information
Resources

UAA libraries include the Consortium Library in
Anchorage--the university's primary library--and the
libraries at the three community campuses. In
addition the Learning Resources Center located on
the Anchorage campus provides non-print media
such as films, audiovisual equipment, and computer
hardware and software. Total UAA holdings in fall
1998 came to 789,497 volumes and 3,866 serial
subscriptions. The Electronic Library Program
provides access to more than 90 databases and some
2,500 electronic journals. Construction of an
expanded and newly equipped Consortium Library
is scheduled to begin in 2001 and will be completed
in 2004.

Finance

In FY99 UAA/s-current revenues totaled
$126,168,633.*~ Almost 27 million dollars, or
slightly more than 21 percent, of that came from
student tuition and fees. State general funds
provided about 58.5 million dollars or just over 46
percent of the total. Federal grants and contracts
accounted for more than 16 million (13 percent).
The balance was generated by state, local, and
private grants and contracts; auxiliary enterprises;
and miscellaneous other income.

Three long-term patterns are apparent in UAA's
finances. Up to FY00, when the state appropriated a
modest increase, general fund contributions had
remained flat or declined for five years. In thatEl
period they declined considerably in real terms.
Over the course of the past decade, the Board of
Regents has sought to partially offset the decline in
legislative funding by increasing tuition and fees.
UAA has also greatly increased its income from
external funds. These sources amounted to about 4.5
million dollars in FY89; ten years later, they

1 UA in Review, 2000, based on IPEDS report 1998.

12 See Chapter Ten, Table 1.

13 Using the HEPI, the decline was about 12 percent from FY95
to FY99.
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accounted for over 20 million dollars in current
revenues, an increase of almost 450 percent. This is
a major achievement for UAA and its faculty.

Physical Facilities

The four campuses of the University of Alaska
Anchorage contain 73 buildings with facilities
ranging from general purpose classroom and office
space to scientific laboratories and technologically
advanced "smart" classrooms. The physical plant is
relatively new and well maintained and it serves the
mission of the university adequately. Since our last
accreditation review, UAA has added a total of more
than 330,000 sq. ft., an increase of approximately
twenty-seven percent. Highlights include the
addition of the Business Education Building (almost
88,000 sq. ft), a major addition to our world-class
aviation facilities at Merrill Field, the acquisition of
the Diplomacy Building on Tudor Road, a major
expansion of residential space, the Machetanz

Building at Matanuska-Susitna College, and the
Mining and Petroleum Training Service facility in
Kenai.

Shortages of space for offices, storage, laboratories,
and specialized instruction to accommodate
increases in baccalaureate degree seeking students
and faculty research and creative activities are
continuing challenges for UAA.

Major improvements in information technology and
communications infrastructure have been a high
priority at UAA. In the last five years, UAA has
rebuilt the Anchorage campus data network; linked
the network to the Pacific Northwest Gigapop and
Internet2; linked community campuses; substantially
upgraded student computer labs; and initiated a
major upgrade of central computing. These changes
have enhanced communications, supported research
and teaching, and significantly increased access to
library and information resources.

UAA in 2000



Date

1954

1958

1964

1968

1971

1972

1974

1979

1980

1983

1984

1985

1986

1987

1988
1990

1995

University of

Alaska, Anchorage

Founded as
Anchorage Senior
College

Accredited as part of

UA Southcentral

Independently
accredited as UA,A

Appendix 2A: Accreditation History

Anchorage Kenai Peninsula Kodiak
Community Community College Community
College College
Founded as
Anchorage
Community
College (ACC)
Founded as Kenai
Peninsula Community
College (KPCC)
Founded as
Kodiak
Community

College (KOCC)

Independently

accredited as

ACC

Accredited as Accredited as part of Accredited as part
part of UA UA Southcentral of UA
Southcentral Southcentral
Independently Independently Independently
accredited as accredited as KPCC accredited as
ACC KOCC

Accreditation interim

report submitted

Accreditation
interim report
submitted

Accreditation interim
report submitted

Accreditation
interim report
submitted

Matanuska-
Susitna College

Founded as
Palmer
Community
College

Changed name to
Matanuska-
Susitna
Community
College (MSCC)

Accredited as part
of UA
Southcentral

Independently
accredited as
MSCC

Accreditation
interim report
submitted

Accreditation
reaffirmed

October: President O'Dowd announces university-wide restructuring plan in response to significant drop in

university budget.

July: Restructuring formally implemented, merging UAA, ACC, KPCC, KOCC, and MSCC into the University of

Alaska Anchorage;

December: NASC approves UAA Substantive Change Prospectus.

May: University institutional self-study begins; December: One-year extension for self-study approved.
October: On-site evaluation; December: NASC affirms UAA Accreditation.

Accreditation interim report submitted.

UAA in 2000



CHAPTER THREE:
INSTITUTIONAL MISSION, GOALS,
PLANNING, AND EFFECTIVENESS

Introduction

The definition of mission, the identification of goals
and objectives, and the development of plans--short,
medium, and long term--take place at four levels in
the University of Alaska System: departments and
programs, schools and colleges, major administrative
units (University of Alaska Anchorage, University of
Alaska Fairbanks, and University of Alaska
Southeast), and the statewide system. The latter two
are the subject of this chapter.

School and college missions are treated in Chapter
Five. Departmental and program missions are
discussed in each of the individual academic unit,
center, and institute self-studies available in the
Exhibits Room.

The evaluation of program effectiveness occurs
primarily, though not exclusively, within major
administrative units and their departments and
programs. At UAA the assessment of programs takes
place in educational effectiveness (outcomes)
assessment, program accreditation, program review,
and statewide program assessment. The first of these
is treated in Chapter Four of this study; the second in
Chapter Five and in the individual college and
academic program self-studies in the Exhibits Room.
This chapter discusses the latter two.

The evaluation of overall institutional performance
has occurred in the annual review of the achievement
of unit goals, bi-annual student surveys, assessments
by faculty and the community (including alumni), and
the summative review of accomplishments under UAA
2000. Beginning in 2001, the system of key
performance indicators laid down in UAA 2005, the
new outline plan, will become the central overall
institutional assessment device.

! Abstracts of the academic unit self-studies are provided in the
documents book which accompanies this self-study.

The new evaluation, planning, and budgeting system,
designed in 1998-1999 and implemented for the first
time in 2000, will systematically link program and
institutional performance assessment with planning
and budgeting on an annual basis.

The Statewide System Mission

UAA is a major administrative unit of the University
of Alaska System. The mission of that system, as
adopted by the Board of Regents in 1983,~contains
six principal themes:

The primary mission of the University of
Alaska is to provide for the public
postsecondary educational needs of the
citizens of Alaska. The university merges
the traditions of the land-grant and sea-grant
institutions as well as the traditions of the
community college movement in focusing
its instruction, research and scholarship
activities on the educational, cultural, and
developmental needs of the state and its
peoples. The University of Alaska achieves
its mission through a system of university
centers, community campuses and extension
programs.

Through its institutions, the University of
Alaska supports and assists in the
appropriate development of Alaska's natural
resources, renewable and non-renewable,
and in the development of its principal
resource - its people. The large pool of
talent - faculty, staff, students - that makes
up the University of Alaska is a resource
available to all Alaskans.

The university's institutions seek to make
higher education of the highest quality
accessible to all who have the interest,

2 Regents' Policy 10.01.01. (1.20.83).
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dedication and ability to learn. The
university has a special mission to make its
educational programs accessible to rural
Alaskans.

The University of Alaska serves not only as
an intellectual resource for the state but also
as a cultural resource. Through its programs
in the fine and performing arts and the
humanities, the university seeks to enhance
the texture and quality of life in Alaska.

The University of Alaska is accountable to
the people of the state for the quality and
relevance of its programs and for the
efficient and effective use of public
resources.

The community colleges, the university
centers, and the extension programs all share
and cooperate in carrying out the overall
mission of the university without extensive
duplication. Each institution has a special
complementary focus.

UAA Mission, 1988-2000

The 1988 UAA Mission Statement reflects the main
themes of the system mission. Adopted by the Board
of Regents after a development process featuring input
from major campus constituencies, it is published in
its entirety in Regents' Policy 10.01.02 and the UAA
Catalog.* An abbreviated version is on CAMAII, the
web site for UAA <fvww.uaa.alaska.edup.

Early in 1999, as part of the self-study process, the
chancellor and the provost opened a university-wide
discussion about mission and goals. This process
produced UAA 2005 which contains a summary
version of the mission statement. The Board of
Regents approved this statement in early June 2000.
The summary does not alter or reorient the university's
functions or operations.

All of the self-study chapters and supporting
documentation were prepared using the text of the
1988 mission statement. All references to the UAA
mission in the present self-study, except where
explicitly made to the text of UAA 2005, are to the

% Regents' Policy 10.01.02. (2.25.88).

statement in force from February 1988 to June 2000.
UAA 2005 is discussed extensively later in this
chapter.

The opening sentence of the 1988 statement declares:
"The mission of the University of Alaska Anchorage
is to participate in the development, dissemination,
and application of knowledge through high-quality
instruction, research, and service to the public." The
document reflects the multiple missions of the
institutions that were integrated to form the University
of Alaska Anchorage in the late 1980s. UAA is the
descendant of an urban yriversity, an urban
community college, fou:ﬂrural community colleges,
and a network of extended sites. Accordingly, its
teaching mission includes developmental, community,
and vocational education, in addition to liberal arts
and professional programs. The mission includes the
delivery of non-credit instruction, certificates, and
associate, baccalaureate, and graduate degree
programs. Within the broader instructional mission
there is a special focus on biomedical and health
sciences, business and international trade, teacher
education, and public policy.

The UAA mission statement and the specific
institutional goals set out in UA Program Assessment,
UAA 2000, and UAA 2005 (each of which is discussed
in detail below) guide all elements of the institution in
educational program operations (including
admissions), selection of faculty, allocation of
resources, and planning.

UAA is an open enrollment institution. It aims to
make available "high-quality education to all who
have the ability and interest to pursue an education or
profession,” "access to life-long learning
opportunities,” and "service to the broadest possible
array of students." At the same time, the mission
reserves formal admission to students who meet
specific requirements for most Associate of Applied
Science and all baccalaureate and graduate programs.

The 1988 statement also identifies basic and applied
research as "an important component" of the

* One of these, Prince William Sound Community College, is
separately accredited by the Northwest Association of Schools and
Colleges, Commission on Colleges. PWSCC reports to the
University of Alaska system through the University of Alaska
Anchorage Chancellor.
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university's mission. The university is committed to

serve "as an intellectual and cultural resource center

through its programs in the fine arts, performing arts,
and humanities."

Finally, the 1988 mission further commits the
university "to encourage and enhance the economic
development of the region and state and to assist in
the responsible development of natural and human
resources." This component of the mission commits
the university to active partnership with government
and business.

UAA's public service programs and activities are an
important element of the mission. Individual faculty
members make significant public service contributions
as part of their normal contract obligations. All of
UAA's research centers and institutes engage in
service activities related to their respective missions.
The university's major public service emphases
currently iEIcIude, but are not limited to, the

following:

»  Small business development and training;

e Support for business development in Russian Far
East;

e Telemedicine Project;

* Human development and special education;

* Neighborhood redevelopment;

e Support for the continued development of the
global logistics industry;

e Aviation safety;

e Support for the hospitality industry;

e Community-based and service learning;

» Enhanced teacher training to respond to the new
Alaska public school requirements.

Each of these efforts is an expression of a major
component of the UAA mission, and each involves a
significant partnership with public or private
institutions outside the university. These are
increasingly a major source of institutional and
community pride.

5 UAA Partners in the Community, 1999.
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Program Assessment 1994

For the last decade two statewide actions have
powerfully influenced the planning environment at
UAA. The first, extensively discussed at our last
accreditation review, was the restructuring of 1987-
88. The Board of Regents consolidated all university
and community college campuses into three separately
accredited Major Administrative Units (MAUS):
UAA, UAF, and UAS. From 1988 to the mid-
nineties, UAA planning was dominated by the short to
medium term requirements of completing the
restructuring. In June 1994, as this was drawing to a
conclusion, the Board of Regents ordered a massive
assessment of all university operations in response to
substantial reductions in state funding. The
recommendations produced from this exercise
governed a substantial portion of planning and
budgeting at UAA from 1995 through 1998.

The central object of program assessment was to
"achieve sustainable cost savings by discontinuing or
reducing programs and functions that are not central
to the mission and operations of the university." In
addition, the campuses were "to improve individual
and organizational productivity . . . [and] . . . to
improve the quality and increase the breadth of
University programs through cross-campus
collaboration." From August through October 1994,
UAA carried out a comprehensive evaluation of the
effectiveness of its administrative, support, and
educational programs, using indicators and criteria set
out in Regents' policy. This process involved major
contributions from faculty, staff, and students.

As finally approved by the President and Regents,ﬂthe
UAA plan proposed significant reductions in each of
the following:

*  Administrative structure
» Athletics

»  General administration
* Physical plant

e 18 Academic programs
* Research

*  Public service

® Regents' Policy 10.06.01. This document identifies the
performance indicators and criteria used in the process.
" UAA Program Assessment Update, 20 January 1995.
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From the funds saved, the plan proposed increased
support for a variety of functions, among which the
most important were seven academic programs,
general education courses in high demand, and the
Consortium Library.

Administrative restructuring was one of the major
outcomes of program assessment at UAA. In 1996
the Anchorage campus consolidated eight schools and
colleges to five. This reorganization had four major
objectives:

e to maintain the liberal arts focus of the College of
Arts and Sciences;

» to cluster professional programs with similar
interests and special accreditation;

e to combine the human service related professions
under consolidated leadership;

» togive a clear focus to the community college
mission requirement.

Another major product of program assessment was the
reorganization of Academic Affairs in 1997-1998.
The major goal of the restructuring was to identify the
essential functions of Academic Affairs and to
restructure the office in such a manner that these
functions could more effectively support the academic
mission of the university. The major changes
included moving Enrollment Services, Summer
Programs, and Information Technology (including
Distance Education and related services) into
Academic Affairs. Three associate vice-chancellor
positions were eliminated and replaced with a vice
provost, two part-time associate vice provosts, and a
part-time assistant vice provost. The restructuring is
described in more detail in Chapter Nine.

UAA 2000

As UAA started to implement the program assessment
recommendations, the chancellor began a process that
culminated in the adoption of UAA 2000, a document
that combined a summary of the 1988 mission
statement, a statement of institutional values, and a set
of planning goals.* This process involved major
contributions from campus constituencies and

8 UAA 2000 was published in a variety of formats. Examples are
available in the Exhibits Room.

community leaders. UAA 2000 served as a guide for
high level institutional decision making from its
adoption in 1995 through 1999.

UAA 2000 identified the eleven major goals listed
below for UAA. The accomplishment of these goals
is discussed throughout this self-study in relation to
everything from educational programs to physical
facilities. A summary discussion of achievements
under UAA 2000 may be found in Chapter Thirteen.

» Meet the higher education needs of those whom
we serve.

» Become a "Best Value" in higher education.

» Advance the quality of our teaching, scholarship,
research, creative activity and service.

e Improve campus life and access to UAA.

»  Use telecommunications and information
technologies in all we do.

» Contribute to an improvement in Alaskan health
and quality of life.

* Become an internationally known business,
education, and cultural gateway to the Russian Far
East, the North Pacific Rim, and the Circumpolar
North.

» Advance sound public policy and good
government.

e Contribute to the improvement of K-12 education,
with special emphasis on special education and
early childhood development.

*  Meet the vocational and technical work force
needs of business, government, and non-profit
organizations.

* Improve the recruitment, retention, and academic
success of Alaska Natives and other minorities in
higher education.

As part of the UAA 2000 implementation process, the
dean or director of each school, college, or
administrative support unit was tasked with
developing unit goals to support the advancement of
the major goals and overall design. Each year,
responsible administrators have been evaluated, in
part, on their progress toward their unit goals.
Samples of annual reports made by deans and
directors are provided in the Exhibits Room. Overall
institutional progress is documented in the reports
made annually by the chancellor.

Mission, Goals, Planning, and Effectiveness



Toward 2005: The President's
Strateqic Initiatives

In 1999-2000, the President of the University of
Alaska system developed a set of Academic Program
Initiatives designed to respond to needs and
opportunities important to Alaska's future. They are
to instruct and guide strategic planning at each of the
MAUSs and provide the major focus for budget
requests and the allocation of new monies. The
general categories and the principal components are
outlined below.

Maintaining A Solid Foundation

Meeting Fixed Costs. This category includes
the incremental cost of salary employee contracts.
Also included are other fixed costs such as
maintenance and repair requirements, utility
charges, and library materials.

Ensuring Academic Quality. This category
covers funding for restoration of faculty in core
disciplines, principally in the arts and sciences.
Also included is a component for library
materials.

Keeping Pace with Technology. This
category supports the maintenance of high tech
instructional equipment, the development of
distance delivery, and the improvement of faculty
and staff expertise in the use of technology.

Developing Alaska's Leaders

Ensuring Student Success. This initiative
aims to enhance the university's ability to attract
and retain Alaska students to meet Alaska's
workforce needs.

Meeting Alaska's Employment Needs

Education and Alaska Quality Schools
Initiative (AQSI) Support. The goal of this
initiative is to improve public school
performance through instruction of future and
current teachers, research, and outreach to
schools. Four major factors have prompted

13

changes in the education programs offered at
UAA:

* A demonstrated demand for additional
teachers and school administrators in Alaska;

» The Alaska Quality Schools Initiative;

» New State Board of Education requirements
for teachers to graduate from NCATE
accredited programs, and,;

* Federal requirement for Head Start workers to
have associate degrees.

Healthcare. The goal of this initiative is to meet
healthcare industry demands. Specific requests
have been made to expand UAA's distance
delivery of the AAS degree in Nursing around the
state; develop program delivery for physical
therapy assistants; develop a curriculum for
occupational therapists; and to develop criteria for
distance delivery of the Masters in Social Work
Program.

Vocational Education. This program aims to
provide programs for skilled technical workers.

Diversifying Alaska's Economy

This initiative, which was developed
collaboratively with representatives from the
Municipality of Anchorage, the Anchorage
Economic Development Corporation and local
industry, is intended to develop the baccalaureate
(BBA) logistics program and support short-term
technical and customized workforce training.
Additional elements include emphases on support
for the information technology industry and
natural resources management and development.

These initiatives have begun to bear fruit. In FYQO,
UAA received over $695,000 in initiative funds to
support new program development. For FYO0L1, the
sum is over $2.5 million. This is a major departure
from the flat funding pattern of the recent past and it
will have a positive impact on several major UAA
programs and units, including the Consortium Library.

Mission, Goals, Planning, and Effectiveness
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UAA 2005

As noted above, the chancellor and provost began in
early 1999 a series of university conversations about
mission and goals beyond 2000 as the first step in the
development of a comprehensive, unified planning,
evaluation, and budget process at the University of
Alaska Anchorage. Early proposals to summarize
UAA's mission and core values, to articulate its
ambitions and goals, and to develop measures of
institutional effectiveness were distributed to schools,
colleges, and academic programs to guide them in the
preparation of their unit self-studies. In March 1999
the Accreditation 2000 Steering Committee reviewed
the existing mission statement. In July, the
administrative leadership held a major retreat focused
on the discussion of mission and goals. These
conversations were expanded in August to include
three major open forums for faculty, staff and
members of the community. In September and
October, the chancellor, the provost, and a small
working group reviewed all suggestions and produced
a new summary mission staﬁement and goals
document titled UAA 2005.

The first three short paragraphs of UAA 2005 have
been approved by the UA board of Regents (June
2000) as the summary UAA mission statement.

The University of Alaska Anchorage
inspires learning and enriches Alaska, the
nation and the world through our teaching,
research, creativity, and service.

As the urban center of the University of
Alaska System, UAA is a comprehensive
metropolitan university located in
Anchorage with community campuses
serving Southcentral Alaska.

We provide opportunities to all who can
benefit from educational programs of high
quality.

UAA is defined by its "common commitmentto
advance learning and academic excellence."== Finally,
in its aspiration statement, UAA 2005 declares a truly
ambitious goal for a relatively new institution. It

® Available in the Exhibits Room.
10 Emphasis in original.

seeks to become "a university of first choice" in
Alaska and the Pacific Northwest.

There are three general goals in UAA 2005. Under
each of these, there are several specific goals:

Goal 1: Advance excellence in learning,
creativity and discovery.

» Advance the quality of teaching and learning,
in all programs;

* Increase the graduation rate of degree-seeking
students and the success rate of all students;

» Expand the quality and quantity of scholarly
works, creative expression, and professional
service;

« Create a "Library of the 21% Century;"

* Become a national center of summer
academic programs;

* Become more effective and efficient in the
use of information technology to support all
aspects of our work;

* Reaffirm accreditation for UAA and for our
accredited professional programs.

Goal 2. Focus academic programs and
services on state and student needs.

* Increase the proportion of Alaska's college-
bound high school graduates who attend and
graduate from UAA,

o Offer courses and programs in highest
demand by students and regional residents;

»  Meet the highest demands in our region for
professional education and workforce
training;

» Increase the diversity of students, faculty, and
staff from Alaska, particularly Alaska Natives
and other underrepresented populations, and
from other states and nations;

e Become more student and community
friendly, and foster increased participation in
campus life.

Goal 3. Fully engage our talent and
knowledge for the future of Alaska.
Improve, in partnership with public schools,
the preparation of teachers;
* Increase, in partnership with providers, the
types and numbers of health professionals and
expand health research;
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e Expand, in partnership with industry and
government, UAA contributions to the
emerging logistics industry;

* Enhance cultural, educational, and economic
contributions to Alaska and the North Pacific
region;

e Increase student participation in research,
service, and creative expressions.

An important new feature of UAA 2005 is the
devement of key performance indicators for each
goal. These indicators will be used to monitor
progress toward goal achievement and to measure
institutional effectiveness by comparing UAA's
performance to its recent past, and peer and aspirant
institutions.

Three or more key performance indicators (KPIs)
have been tentatively identified for each of the 17
specific UAA 2005 goals. Over the next year, these
draft indicators will be reviewed to assure that they
are reliable measures of institutional performance.
The full text of the draft key performance indicators
report is available in the Exhibits Room.

The planning system provides that units will review
their goals and priorities annually and make revisions
based on program evaluation and legislative funding.
Thus, the institutional goals are intended to be
dynamic rather than static. Budget allocations will
reflect this annual review process.

Program Review

Pursuant to Board of Regents' policy 10.06.01.A,
UAA has developed and implemented a revised
Program Review process. This involves annual audits
by the deans, a cyclic review conducted every five
years, and special reviews which may be initiated by
the chancellor, provost, or academic dean based on
empirical data such as the annual audit or other
relevant information. The new process is being
implemented for the first time during the 1999-2000
academic year. Deans and directors have established
a cyclic review cycle for each of their academic
programs. For programs which have special
accreditation, the reviews are coordinated with their

1 Office of Academic Affairs, "Proposed Process for Developing
and Approving Performance Measures." 22 November 1999.
Available in the Exhibits Room.
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respective accreditation processes to reduce
duplication of effort. In 1999-2000, ten programs
completed cyclic reviewd five programs went
through special reviews. The Accreditation 2000
academic unit self-studies were designed to serve dual
purposes as accreditation self-studies and as program
review documents. This approach has been well
received by the campus community.

Integration and Management

For the past three years a major emphasis has been
placed on alignment and integration of the university
mission and goals with strategic planning, budgeting,
accreditation, and program review. An important part
of this process has been to develop evaluation,
planning, and budgeting procedures which
complement and supplement each other. Preparation
for accreditation has enabled UAA to make significant
progress in alignment of goals and missions, as well
as to clarify the role of individual units with respect to
the mission and goals of the institution as a whole.

The implementation of UAA 2000 and the
development of UAA 2005 have put a major emphasis
on the use of outcomes-based performance
information. To support this work, the Office of
Institutional Planning, Research, and Assessment
(OPRA) has developed new resources to provide
appropriate data. These include the Academic Unit
Profiles, which provide summary data about academic
units for use in the program review process, and the
UAA Factbook which provides data on students,
faculty, key performance indicators, research and
service, and finance. Both Factbooks and Academic
Unit Profiles are available for review in the Exhibits
Room.

Evidence of Institutional
Effectiveness

UAA uses a number of instruments to gauge its
institutional effectiveness. Students, faculty, and the
community have been recently surveyed. Students are
asked to evaluate courses and instructors each
semester. The university has also carried out a
cooperative project with the Alaska Department of

12 Copies of the Program Review documents are available in the
Exhibits Room.
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Labor to assess how UAA students fare after they
graduate from the university.

Current Student Survey 1998

For more than a decade, UAA has carried out a
Current Student Survey. Since 1996, this has been
done as a telephone survey of a random sample of
students. In 1998, more than eighty percent of the
students responded that they were satisfied or yery
satisfied with the quality of education at UAA.

Table 3-1: Student Assessment of Overall Quality of
UAA Education

Response Percent of RespondentsE

Very Satisfied 19.3
Satisfied 61.4
Neutral 111
Dissatisfied 6
Very Dissatisfied .9
Not Applicable 1.4

Student Course Evaluations

A second student-based assessment of institutional
effectiveness is provided by the individual student
evaluations of instructors and courses. When
aggregated they provide a reliable measure of UAA’s
overall teaching performance. Two items on the
student questionnaires are particularly useful. The
first asks students how descriptive is the statement, “I
would recommend this instructor to other students.”
On a scale of 1 (“Not at all descriptive™) to 5 (“Very
descriptive”), the mean rating from 24,437 responses
was 4.36. Some 81.9 percent rated this statement 4 or
5. The second proposition is, “I’m glad I took this
course and would recommend it to other students.”
The mean response to that was 4.26. Just over 78
percent assessed this statement at 4 or 5. This very
large sample confjrms the evidence of the Current
Student Survey.** Copies of the evaluations are
available in the Consortium Library for students to
examine. Examples are available in the Exhibits
Room.

13 UAA 1998 Current Student Survey.
¥ N=770. Percentages do not add to 100 due to rounding.

15 OPRA Draft Analysis of Fall 1998 Student Course Evaluations.

These data are subject to revision.

Table 3-2: Student Responses to the Statement,
“l would recommend this instructor to other

students.”
Response Percent of
RespondentsIE
1 (Not at all descriptive) 45
2 3.6
3 (Moderately descriptive) 8.4
4 17.4
5 (Very descriptive) 64.5

Table 3-3: Student Responses to the Statement,
“I'm glad | took this course and would recommend
it to other students.”

Response Percent of

RespondentsEl
1 (Not at all descriptive) 4.9
2 4.5
3 (Moderately descriptive) 10.3
4 18.8
5 (Very descriptive) 59.7

Community Survey 1998

The UA system contracted with the McDowell Group
for a survey of community attitudes toward the
university in 1998. McDowell surveyed a sample of
900 households, some 325 of which were located in
southcentral Alaska. Over 70 percent of the total
sample consisted of alumni households. The survey
was, therefore, a measure of both community and
alumni satisfaction. Approximately 69 percent of the
southcentral respondents rated ﬂe quality of UA
education as good to excellent!

Table 3-4: Community Assessment of Overall
Quality of Education at University of Alaska

Response Percent of n
Respondents
Excellent 14
Good 55
Fair 17
Not so Good 3
Poor 3
Don't Know 9

16 percentages do not add to 100 owing to rounding

17 percentages do not add to 100 owing to rounding.

18 UA 1998 Community Survey.

19 N=325. Percentages do not add to 100 due to rounding.
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Faculty Survey 1999

In fall 1999, OPRA carried out a survey of UAA full-time faculty. Two hundred thirty-five faculty returned their
questionnaires. The draft findings from this survey are somewhat more critical of UAA than those of students or
the community at large. Slightly more than sixty percent of the faculty rated theEg_]verall quality of education at
UAA as good to excellent. Just over thirty percent assessed it as fair to average.

Table 3-5: Faculty Assessment of Overall Quality of UAA Education

Response Percent of =
Respondents
Excellent 6.0
Good 55.0
Average 27.2
Fair 7.2
Poor 21
No Opinion 1.7

OPRA-State Department of Labor Project

An important measure of UAA's institutional effectiveness is its contribution to its graduates' employment and
earnings. In 1999, OPRA and the State of Alaska Department of Labor carried out an analysis of the employment
and earnings history of UAA graduates employed in Alaska beginning with the 1992-93 cohort. As Table 3-6
shows, a high percentage of graduates remain employed in the state and each cohort has experienced very
substantial growth in average income, particularly in the year following graduation.

Table 3-6: Summary of Employment and |HCEI6 History in Alaska
UAA Graduates, 1993-98

Cohort No. Before One Year Three Years Five Years
of Entry to from from from
Grad UAA Graduation Graduation Graduation
s
Employed in AK 840 895 823 746
1992-93 1377 :
Avg Ann Earnings $15,923 $25,819 $29,708 $34,131
Employed in AK 933 944 818 NA
1993-94 1513 :
Avg Ann Earnings $14,905 $24,641 $28,773 NA
Employed in AK 1,015 1,045 949 NA
1994-95 1628 :
Avg Ann Earnings $15,552 $24,118 $29,373 NA
Employed in AK 1,113 1,074 NA NA
1995-96 1690 :
Avg Ann Earnings $15,159 $25,058 NA NA

2UAA 1999 Faculty Survey. Draft Data tables. These data are subject to revision. N=235.

21 N=235. Percentages do not add to 100 due to rounding.

22 These data are taken from draft data tables prepared by the Office of Institutional Planning, Research, and Assessment. They are the
product of a joint research project with the State of Alaska Department of Labor completed in 1999. The data are subject to revision.
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Analysis

UAA has made great progress in refining its mission,
developing goals with greater clarity and specificity,
and linking mission and goals to planning, budgeting,
and institutional evaluation. In UAA's last
accreditation review, the evaluation team found "a real
and compelling need for a systematic and continuing
process of planning the future of the University." It
recommended that this process "should involve people
from all levels of the University and should give
attention to fulfilling the mission of the University and
to the development of priorities for the near and
distant future."=* Our last institutional self-study
observed that "UAA's mission is extremely broad" and
declared that the university "must sharpen the focus of
its mission to bett%hdefine priorities and how they can
best be achieved."

Program Assessment and UAA 2000 were the first
major steps toward meeting these requirements. The
development and implementation of UAA 2005, with
its more focused mission statement, its core values,
and its goals with associated key performance
indicators for measurement of institutional
effectiveness, represents significant further progress.

2 Report of the Commission on Colleges Evaluation Team,
October 1990.
24 UAA Institution Self-Study, 1990.

The commitment to the use of common measures for
program review, accreditation, strategic planning, and
budgeting will facilitate an increasingly close
relationship between ongoing assessments of
institutional effectiveness and planning and budgeting
decisions. These recent developments will guide the
University of Alaska Anchorage through the next
decade.

Despite decreasing state support, UAA made real
progress toward achieving the major goals of UAA
2000. In addition to continuing program
improvement, developing new academic programs in
high demand, constructing new residence halls, and
upgrading the communications and computing
infrastructure, the university has addressed the
weaknesses of the Consortium Library.

With respect to overall institutional effectiveness, the
findings clearly indicate that, in the eyes of key
constituencies, UAA is a successful institution. Itisa
good university working very hard to be a great one.
Our most significant challenge will be to realize the
major aspiration of UAA 2005 to become a "university
of first choice in Alaska and the Pacific Northwest."
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CHAPTER FOUR: EDUCATIONAL PROGRAMS, PART |

Introduction

The University of Alaska Anchorage is a
comprehensive metropolitan institution created from
the merger of an urban university and four community
colleges. It is the largest of the three Major
Administrative Units (MAUSs) of the University of
Alaska system. UAA is currently organized in seven
colleges and one school. Five of these are based in
Anchorage: the College of Arts and Sciences; theEI
College of Health, Education, and Social Welfare-, the
College of Business and Public Policy; the
Community and Technical College; and the School of
Engineering. Three community campuses are located
outside Anchorage: Kenai Peninsula College,
Matanuska-Susitna College, and Kodiak College.
Slightlylﬂwore than 77 percent of UAA's 17,000
students*'take courses for credit at the Anchorage
campus and its extended site at Eagle River. About 23
percent enroll at the three community campuses and
the six extended sites on military bases.

In keeping with its institutional history and mission,
UAA delivers courses and programs that range from
developmental to graduate levels. It offers 17
certificates, 33 associate degrees, 44 baccalaureate
degrees, and 25 master's degrees, as well as a ﬂumber
of non-transcripted certificates of completion.

Curriculum Governance

The development, review, approval, and
implementation of the curriculum is primarily the
responsibility of the UAA faculty. Formal proposals
for courses and programs begin with individual
faculty members and their departments. Proposals are

! The Schools of Nursing, Education, and Social Welfare are
located within the College of Health, Education, and Social
Welfare.

2 Credit student headcount, Fall 1999. A further 1275 students
enrolled in non-credit courses. UAA 1999 Fall Closing Report.
3 University of Alaska Anchorage 1999-2000 Course Catalog.
Except where otherwise noted, program details provided in this
chapter are taken from this source. A listing of individual
programs is provided at Appendix 4A to this chapter. Those
programs with special accreditation are listed in Appendix 4B.

then reviewed by school or college curriculum
committees and the appropriate dean or director. If
approved, they are reviewed by one of the Faculty
Senate academic boards (Undergraduate or Graduate).
These boards, elected by the faculty, are the
institution's chief overseers of the curriculum. Each
board contains a representative from the library to
ensure that library resources are adequate to support
proposed courses and programs. Student government
also provides a member for each board.
Representatives of the provost's office and key
personnel responsible for enroliment services and the
integrity of the catalog serve as ex officio members of
the boards.

The academic boards examine all proposals from a
wide variety of perspectives. They assure that
proposals are appropriately designed and presented
and are compatible with the university's mission.
They review content and objectives and are especially
watchful with rﬁpect to coordination between
academic units.* The minutes of all academic board
proceedings are posted on the university's CAMAI
web site www.uaa.alaska.edup, assuring access for
the university community at-large.

Curriculum actions by the academic boards are
reported to the Faculty Senate. All new programs or
amendments to programs must receive the Senate's
approval. All curriculum actions receive a final
review from the provost. Program additions and
deletions are sent via the chancellor to the Statewide
Academic Council and the president for final review.
If these proposals pass this screeningE}hey are referred
to the Board of Regents for approval.* Course actions
without regard to program changes or additions are
entered into the catalog once approved by the provost.

The University of Alaska Anchorage catalog contains
information on admission requirements; content,
requirements, and objectives of certificate and degree
programs; course descriptions, general education

# See the screening criteria in the Curriculum Handbook available
in the Exhibits Room.

® The governance structure of the university is discussed
extensively in Chapter Nine.
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requirements, academic policies, and relevant
university regulations for both undergraduate and
graduate programs. The catalog and a wide variety of
other useful information may be accessed on the
university's CAMAI web site <jvww.uaa.alaska.edup.
Outcomes for certificate and degree programs are
posted on the Academic Affairs section of the site.
Class schedules published each semester also provide
information on registration, academic policies, and the
university's calendar. The Community and Technical
College and the community campuses each issue
separate schedules to cater to the wide variety of
students interested in the non-credit, continuing
education, and abbreviated format courses that they
offer.

Within the framework of Board of Regents' Policies
and University Regulations, the UAA Curriculum
Handbook contains the policies, regulations, and
procedures for amendments, additions, and deletions
of courses and programs. This handbook is reyjewed
and updated regularly by the academic boards.
Required changes are made administratively or
reported to the Senate for legislative action as
appropriate.

Each course approved for catalog entry has a Course
Content Guide which contains a statement of course
outcomes, a bibliography, and a course outline. A
central file of these is maintained in the Curriculum
Office. Examples are available in the Exhibits Room.

The budget, personnel, and other resource
implications of course and program proposals are
chiefly the responsibility of the deans, directors, the
provost, and the chancellor. Deans and directors are
required to file a Resource Implications Statement
with each new curriculum proposal prior to its
consideration by an academic board.

® A copy is available in the Exhibits Room.

The Academic Boards and the Faculty Senate
periodically review policies, regulations, and
procedures relating to curriculum governance.

UAA periodically reviews the human, physical, and
financial resources which support its educational
programs. As noted in Chapter Three, an assessment
of all educational programs throughout the University
of Alaska system was undertaken in 1994. This
exercise produced a list of recommendations for
program enhancement and reduction that provided
guidance for planning and budgeting from FY95
through FY98.= A new Program Review procedure
was developed and implemented in 1999. The first
stage of the new reviews will be used to shape
planning and budgeting for FY01. These reviews are
intended to evaluate a program's strengths and
weaknesses, achievement of its educational goals, and
contribution to the university's mission, the
community, and the state. They also are designed to
determine the need for change and to recommend
priorities for the future of the program.

Scheduling and Contact Hour
Requirements

Academic Calendar

For most of the nineties, UAA operated on a year to
year academic calendar. In early 2000, the office of
the provost proposed a seven-year repeating calendar
to make scheduling easier. This proposal is currently
under governance review. It is expected to go into
effect in its current or amended form beginning
January 2000.

Class Schedule

The teaching schedule is designed to maximize use of
available daily time blocks and to satisfy contact hour
standard requirements. The minimum requirements
for each type of course are set out in Table 4-1.

7 See Chapter Three. Program Assessment documents are
available in the Exhibits Room.
8 Program Review, 1999.
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Table 4-1: Minimum Contact Hour* Requirements

Type of Credit Per Semester
Course Hour
Hours
Lecture 1 15
Laboratory 1 30
Practicum,
Student
Teaching, 1 45
Internship,
Field Work

Per Week
Full Semester
Minutes Hours Minutes
750 1 50
1500 2 100
2250 3 150

*One Contact Hour equals 50 minutes.

Adequacy of Information Resources

UAA's information resources are judged to be
adequate to support teaching, learning,-and research at
the undergraduate and graduate levels.= All
curriculum proposals submitted for review and
approval must carry a certification from the
submitting faculty that library resources are adequate
for the relevant courses and program. Disciplinary
and library faculty work to ensure that library and
information resources support the university's central
mission.

There is an extensive discussion of library and
information resources in Chapter Eight. Individual
program assessments of information resources are
available in Chapter Five and in the academic unit
self-studies available in the Exhibits Room.

General Education Requirements

The purpose and rationale of the UAA general
education requirements are set out in University of
Alaska Board of Regents' Policy (10.04.04):

University of Alaska general education
requirements will provide a nucleus of a broad
cultural background that includes a critical
awareness of the human heritage, of the
challenging requirements and opportunities of
the present and future, and of the complexities
and possibilities of the human mind and
personality.

® The strength of the collections varies from program to program.

Building on Regents' Policy and the work of the
General Education assessment working groups, the
Undergraduate Academic Board and the Faculty
Senate have approved a more detailed rationale for
UAA general education. This document is published
in the 2000-2001 University Catalog and the UAA
Curriculum Handbook. It is printed as Appendix 4D
to this chapter.

UAA policies respecting general education
requirements and the cours hich satisfy them are
set out in the UAA Catalog.= The assessment of the
general education requirements is discussed later in
this chapter.

The distribution of courses in the general education
requirements and the number of credits to be taken are
specified in University Regulations (10.04.04). The
Regents require a core of 34 credits. As implemented
at UAA, the general education requirements are
displayed in Table 4-2.

10 pp, 79-84 in the 1999-2000 Catalog.
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Table 4-2: General Education Requirements

General Education Area
Arts

Oral Communication
Written Communication

Quantitative Skills
(catalog list)

Math and Natural Sciences
(catalog list)

Humanities
(catalog list)

Social Sciences
(catalog list)

Fine Arts
(catalog list)

Natural Sciences
(catalog list)

Transfer of Credit

The transfer of credit from other institutions of higher
education is governed by Board of Regents' Policy
and University Regulation 10.04.06. Transfer policies
are clearly defined in the university catalog. Credits
earned in the United States are only accepted from
institutions that are accredited by one of the regional
accrediting associations. Transcripts from foreign
institutions are referred to accredited third-party
evaluators.

Program Completion

The university allows students enrolled in programs
that have been eliminated or substantially altered to
graduate under the terms of the catalog under which
they formally declared a program of study and makes
appropriate accommodations to assure that they may
do so in a timely manner.

Advising

Academic advising is available through individual
faculty members and the constituent units of the
Academic Center for Excellence (ACE): the Advising
and Counseling Center; AHAINA (African American,
Hispanic, Asian, International, Native American)
Student Programs; Native Student Services (NSS);
Educational Talent Search (ETS); and the Educational
Opportunity Center (EOC). The Advising and
Counseling Center on the Anchorage campus provides

Associate of

3
6

Associate of All Baccalaureate
Applied Science Degrees

3 3
6

()]

academic and career counseling and personal
advising. Similar services are provided at the
community campuses. AHAINA and NSS provide
transitional counseling and orientation support. These
units are discussed in Chapter Six.

Admitted students who have declared a major are
assigned a faculty advisor in their discipline. Faculty
advisors are trained within departments. There is,
however, no requirement for students to consult an
advisor and receive his or her approval prior to
registration.

Developmental and Remedial
Education

A wide range of programs and classes is offered in
developmental and remedial education. The
Department of Developmental Education offers
courses in English and mathematics and prepares
students for the general education requirements. The
Department of Mathematics also provides courses for
students who need remedial study or review. The
Department of English offers instruction in English as
a Second Language. Programs such as Smart Start,
Step Up, and Adult Basic Education provide re
courses for specially targeted groups of students.

ial

1 An academic unit self-study for the Developmental Education
Department is available in the Exhibits Room.
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Faculty

The institution's faculty meet or exceed the standard
of adequacy for the educational levels offered. Full-
time faculty repent all disciplines in which major
work is offered &2

The faculty expanded significantly in the four years
immediately following the last accreditation review.
Flat or declining state appropriations for higher
education resulted in a gradual decrease in the size of
the faculty. This was accelerated in 1996-1999 by a
university-wide retirement incentive program (RIP).
The current number of full-time faculty (including
term appointments) is about 10 percent below the
peak year of the last decade. An increase in state
appropriation and the gradual disappearance of the
RIP will restore as many as 12 faculty positions in
FYOL.

The impact of thﬁlP on faculty size and distribution
has been uneven.*= A few departments have been
heavily impacted; others have not. The faculty
establishment and the impact of RIP are analyzed
more extensively in Chapters Five and Seven and in
the College and Academic Unit Self-Studies in the
Exhibits Room.

Graduate Programs

UAA offers master's degrees in anthropology,
biology, clinical psychology, creative writing,
English, business administration, public
administration, nursing, social work, education,
vocational education, engineering, and
interdisciplinary studies. These programs reflect
UAA's mission as a comprehensive metropolitan
university. UAA's graduate programs address three
components of the mission: 1) to function as "a major
center for development and delivery of programs in
health and biomedical sciences, public policy and
administration, special education, vocational-technical
education, and international business and trade with
an emphasis on Pacific Rim nations;" 2) to provide
"basic and applied research programs;" and 3) to serve

12 In the Occupational Safety and Health and Fire Services
Administration programs, the technical courses are offered by
professionally qualified adjunct faculty. Full-time staff supervise
these programs.

13 The program ended at the conclusion of FY99.

as "an intellectual and cultural resource center through
its programs in the fine arts, performing arts, and
humanities." Some graduate programs are designed to
prepare students for research and advanced study at
the doctoral level; others prepare students for
professional practice. The mission of each graduate
program is addressed in the self-study of the academic
unit in which the degree program is housed.
Academic unit self-studies for those departments with
graduate programs are available in the Exhibits Room.

Graduate programs are initiated and reviewed by
faculty in a process that parallels that used for
undergraduate programs. This process assures that
graduate programs are guided by well-defined,
appropriate educational objectives, require greater
depth of study, and make increased demands on
student abilities. The objectives and design of
graduate courses and programs are approved by
faculty at three different levels of review to ensure
quality and conformity to Board of Regents' Policy
and University Regulations.

Disciplinary faculty initiate requests for curricular
action. Proposals are reviewed within each school or
college and approved by the dean. They are then
submitted to the Graduate Academic Board (GAB),
the group charged by the Faculty Senate with the
oversight of graduate programs. The board is
comprised of faculty representing each school or
college that offers a graduate program. The board
reviews proposals for curricular action, assessing them
for consistency with academic standards and policies.
Proposals receive two readings by the board, with
opportunities for consultation and revision before final
action. Proposals approved by the board are
forwarded to the Faculty Senate and ultimately to the
provost and chancellor for approval. New graduate
programs must also be approved by the Statewide
Academic Council, the president, and the Board of
Regents.

Graduate Faculty and Related Resources

UAA does not designate a separate graduate faculty.
Most faculty who teach graduate courses also teach at
the undergraduate level.

A total of 127 faculty members (32.7 percent of the
total faculty) taught at least one graduate course
during the spring 2000 semester. These persons are
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responsible, within their respective schools and
colleges, for planning and delivering graduate courses
and programs. In most graduate programs, one
faculty member who regularly teaches in the program
serves as director or coordinator. All graduate
programs are offered on the main UAA campus.
From time to time graduate courses are offered at the
community campuses and the military sites where
there is a sufficient number of students to justify the
offerings.

Most faculty who teach gradyate courses hold full-
time, tenure-track, tripartite*lappointments at UAA.
UAA graduate programs offer a dedicated, well-
qualified faculty and a favorable student/faculty ratio,
generally fewer than ten students for each faculty
member. However, many UAA faculty members who
teach in graduate programs also teach in
undergraduate programs. Most graduate faculty carry
the same workload as undergraduate faculty; they take
on the tasks of preparing and delivering graduate
courses, directing student research, and supervising
theses without release from other workload
responsibilities.

The adequacy of facilities, equipment, and
laboratories for graduate programs is discussed on a
program by program basis in Chapter Five. Library
and information resources are treated in Chapter
Eight.

Graduate Records and Academic Credit

General requirements for admission to UAA graduate
programs include completion of a baccalaureate
degree from an accredited institution with a minimum
GPA of 3.0 (B). Individual graduate programs may
have additional requirements for admission. Many
graduate programs require test scores from the
Graduate Record Examination (GRE), the Graduate
Management Admission Test (GMAT), or other
achievement or aptitude tests. Applications, fees,
official transcripts, and official test scores are
submitted directly to Enrollment Services which
forwards them to the department in which the degree
program is housed. Individual graduate programs
may also require other documents as part of the
admissions process, such as statements of the student's

4 Twenty percent of the normal workload for tripartite faculty is
assigned to research and creative activity.
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academic objectives or writing samples. The
establishment of specific admissions criteria and the
evaluation of applicants are the responsibility of
program faculty. Faculty participate in establishing
general admission criteria for graduate study through
their elected representatives to GAB. General
university graduate admissions requirements are
published in the UAA catalog in a chapter devoted to
graduate study (Chapter Ten in the 1999-2000
catalog). The catalog details general university and
individual program requirements, including those
concerning admissions.

Graduation requirements for graduate degrees are
established by program faculty in accordance with
general criteria established by GAB. General
university requirements include the following:

» All credits counted toward the degree, including
transfer credits, must be earned within the
consecutive seven-year period prior to graduation.

* No more than 9 semester credits, not used for any
other degree or certificate, may be transferred to
UAA; a minimum of 21 semester credits must be
earned at UAA. However, individual program
deans may allow credit earned at other
universities in the statewide system (i.e.
University of Alaska Fairbanks and University of
Alaska Southeast), excluding thesis credit and
credit used toward another degree or certificate, to
be transferred to UAA, as long as at least nine
credits applicable to a student's program are
earned at UAA after acceptance into the program.

* A minimum of 30 semester hours must be earned
for a graduate degree. Individual programs set
specific credit-hour requirements, which range
from 30 to 50 credits. All graduate programs
require a minimum of one academic year of full-
time study or the equivalent.

* A minimum of 21 credits must be earned at the
600-level. Courses at the 500-level (Professional
Development) may not be applied to degree. A
limited number of 400-level courses approved by
the graduate advisor may be applied toward
graduate program requirements, but graduate
students are expected to complete additional
coursework requirements. In the case of 600-level
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courses stacked with 400-level courses, the GAB
has instituted a requirement that the catalog
description of the 600-level course must specify
the additional work that will be required of
studerﬁ enrolled in the course for graduate
credit.

*  Graduate students must maintain a cumulative
GPA of 3.00 (B) in all courses applicable to the
graduate program. In 600-level courses, a grade
of "C" is minimally acceptable, provided the
overall GPA meets the standard.

Requirements for qualifying, exit, or proficiency
examinations and for a thesis or research project are
established by individual graduate programs. Some
programs require internships, field experiences, or
clinical practice completed as part of the degree
program. All graduation requirements are published,
by program, in the UAA catalog.

University Honors Program

The University Honors Program'@is a new initiative
begun in 1998. Designed to provide enhanced
educational opportunities for exceptional UAA
students, the program features:

» Rigorous interdisciplinary courses;

»  One-on-one relationships with participating
faculty;

*  Opportunities for individual research with a
faculty mentor;

* An Honors residence community.

Successful completion of the program leads to the
designation of "University Honors Scholar" upon
graduation.

A university-wide Honors Committee appointed by
the provost oversees the curriculum and sets policy for
the program. The program director reports to the vice
provost. Honors courses are taught by faculty from
several disciplines and departments. An honors

15 See for example the special note for BIOLOGY A661:
Advanced Molecular Biology on page 261 of the UAA 1999-2000
catalog.

18 An academic unit self-study for the Honors Program is available
in the Exhibits Room.

computer Iaboratory,Elused as a dedicated computing
and study space for honors students, is located in the
Business Education Building. One section in the new
East Hall dormitory is reserved for honors students.

Admission to the UAA Honors program is limited to
baccalaureate degree-seeking students. It is based on
the admission committee's overall evaluation of the
student's probability of success in the program, not on
any single criterion or formula. Applicants are
admitted on a space available basis.

Summer Sessions

UAA offers 650-700 courses in its summer sessions.
These are delivered in formats varying from 3 to 10
weeks and include both credit and non-credit courses.
The university also offers a variety of special
programs including art, archaeology, education, public
administration, mental health, and the summer college
program for advanced high school students. Short
term workshops are provided for graduate students
and others seeking intensive professional development
opportunities.

UAA Summer Sessions is a self-support program. All
operating costs are paid through revenue generated by
sponsored programs and courses. Total student
headcount has grown steadily in the last five years,
rising from 5,169 students in 1995 to 5,831 in 1999.

It is a major goal of UAA 2005 to make the university
a major center for special summer programs.

Continuing Education and Special
Learning Activities

Continuing Education

Continuing education is an important component of
UAA's mission. The university is committed to
providing "access to lifelong learning opportunities.
Because UAA is an open access institution, virtually
any course--credit or non-credit, on one of the
university's campuses or at an extended site, as a
regularly scheduled class or as a special topic--may
serve as continuing education. Each of the schools
and colleges provides courses that are especially

7 Made possible by a grant from MAPCO corporation.

Educational Programs, Part |



designed for continuing education. The majority are
offered through the Community and Technical
College.

Continuing education courses offered for credit with a
permanent catalog number are reviewed and approved
through the regular curriculum governance process
described earlier in this chapter. Non-Credit, CEU,
Special Topics (x93, x94), and 500-level (Professional
Development) courses are reviewed only by college
curriculum committees or instructional councils and
approved by the cognizant dean. A proposal to
convert a course previously offered as a special topic
to permanent catalog status must receive full
governance review. Full-time faculty are involved in
the development and review of all continuing
education curriculum actions.

The Community and Technical College supplements
the UAA Curriculum Handbook with an additional
handbook, Planet Curriculum, which provides
detailed instyuctions for non-credit and CEU
proposals.

Fee Structure and Refund Policy

Fee and refund information is clearly described in
printed class schedules each semester and in the
Community and Technical College Bulletin. The
information specifies fees charged for credit, non-
credit/CEU, and 500-level instruction, and describes
the refund policies related to each type of course. In
addition, special fees are identified at the heading of
each course listing in the printed schedules.

Non-Traditional Credit

UAA offers non-traditional credit evaluations for
degree-seeking students. These include the following
which are described in detail in the university catalog:

e Language Credit by Placement
e Certified Experience Cregdi

e Credit for Prior Learningﬂﬁ

e Local Credit by Examination

» National Credit by Examination

'8 Planet Curriculum is available in the Exhibits Room.

19 The Credit for Prior Learning program is currently in
suspension. No credit has been awarded under this program in the
past academic year.
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e Military Credit

» Advanced Placement

» College Level Examination Program

* DANTES/USAFI Examinations

e ACT-PEP Examinations

» National Occupational Competency Testing
Institute Examinations

e Apprenticeship Credit in AAST

Performance Assessment

For courses such as practica, internships, and field
studies, outcomes are generally performance-based
with student competencies assessed by instructor or
supervisor observation. These measures tend to be
more qualitative than quantitative. In the case of
occupational, work-based or other disciplines,
qualitative standards are usually employed to measure
student progress.

Where applicable, specific career program and
occupational standards are used to assess proficiency
or mastery. For most non-credit courses, there are no
recorded measures of student outcomes.

For CEU courses, students must ensure documented
attendance (usually for 80 percent of the course
offering) and may be required to submit written work,
plans, or products, depending on the nature of the
instruction and the sponsoring agency's requirements.

Study Abroad and International
Exchange

Study Abroad and International Exchange programs
can broaden a student's view of the world while
contributing academic credit toward his or her degree
at UAA. UAA encourages students to begin planning
for a study abroad or international exchange
experience early in their academic careers. Students
work closely with their academic advisors and the
Director of International Services to choose a program
and arrange for course approval prior to their
departure.

The Office of Financial Aid advises students who
wish to apply for Alaska Student Loans and the many
other types of financial assistance available to help
cover the cost of transportation to the site, housing,
food, tuition, insurance, and incidental expenses.
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Students attend an orientation before their departure
for Study Abroad. There is also an orientation upon
arrival by the host institution's site director.

Northwest Council on Study Abroad (NCSA) UAA is
a member of the Northwest Council on Study Abroad
(NCSA), a consortium of colleges and universities in
the Pacific Northwest that pool their resources to
provide study abroad programs in Europe at modest
cost. NCSA programs offer three terms per year
(September through December, January through
March, and April through June); students may elect to
attend successive terms at the same or different sites.

A comprehensive fee of approximately $6,000 per
term offers tuition, room and board with a host family,
textbooks, and excursions integrated with the courses.
Intensive language study is offered (except in
London), as well as content courses, primarily in the
social services and humanities, which are taught in
English. Home stays offer a chance to practice the
local language, develop close personal ties and
experience the everyday culture of the country. The
NCSA sites are:

London, England
Siena, Italy
Angers, France
Vienna, Austria
Oviedo, Spain
Macerata, Italy
Athens, Greece

Other Programs. In addition to NCSA, UAA
students may take advantage of programs offered by
Butler University's Center for Study Abroad and
Beaver College's Center for Education Abroad. These
provide access to a large number of colleges and
universities in the British Isles, Australia, and New
Zealand. UAA also has reciprocal agreements with
Northern International University in Magadan, Russia,
and Deakin University in Melbourne, Australia. The
university has an affiliated agreement with the
Denmark International Study program at the
University of Copenhagen. Through the International
Studies Abroad program, study is available at
universities in Spain, France, Argentina, Chile, Costa
Rica, Mexico, Australia, and New Zealand.

Non-Credit Programs and Courses

All non-credit instruction and training curricula are
developed by the program coordinator or department
head with direct input from adjunct or full-time
faculty, reviewed by the college curriculum committee
or institutional council with faculty membership,
reviewed and approved by college or school
administration, reviewed (for information only) by
governance bodies, and finally approved by the Office
of Academic Affairs prior to scheduling and offering
to the public.

Because a major portion of the non-credit instruction
is directed toward a community interest or business
audience, often the most knowledgeable subject
matter expert is not a full-time faculty member of the
university. While the university consistently upholds
the standard that all curriculum be originated by
faculty, it allows adjunct faculty to serve in that role
for non-credit/CEU instruction, where there exists no
clear relation to a discipline or academic unit, and
where the course content expert is a local practitioner.
In all cases, proposed new or enhanced curricula are
required to be coordinated with any university units
with a discipline-related interest.

Occasionally questions may arise over the extent the
non-credit/CEU curriculum duplicates content from
credit courses. While the content of each may cover
similar topics, the audiences and scope of the
instruction vary greatly between credit and non-credit
instruction. For example, interpersonal
communication styles may be the topic of a four hour
(0.4 CEU) noncredit course for an employer work
group, as well as the central theme of a three-credit
semester course. The employer seeking to enhance
her employees' ability to communicate effectively is
not likely to pay for or allow time away from work for
all employees to attend a semester credit course, but
may be willing to allow work time for an intense
communications workshop, with content and
applications tailored to her specific work-based
communications challenges. These are not competing
courses, and in fact, the non-credit delivery system,
with cooperation from a discipline-related unit, can
promote the university's more comprehensive credit
offerings.
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The institution maintains records for audit purposes
which describe the nature, level, and quantity or
service provided through non-credit instruction.
Auditable documentation of noncredit offerings exists
in unit records and the Office of Institutional
Planning, Research, and Assessment (OPRA).
Official data are available electronically, with updates
available at the dean's office level.

UAA adheres to national guidelines in awarding
Continuing Education Units. Instruction proposed for
CEU credit is approved at the college level. The
standards for Course Action Requests and Course
Content Guides are the same as used for credit
instruction, and student accomplishment is recorded
and transcripted according to university academic
policies and procedures. Instructions for proposing
new or amended CEU courses including the 1:10 hour
ratio, are found in the CTC Planet Curriculum guide
and are part of the standard review criteria applied in
the college level review.

Distance Education

Distance education is in the early stages of a
fundamental redesign and reorganization at UAA. For
most of the nineties, UAA's distance operations
consisted of courses delivered as broadcast telecourses
and videotape sets under a centralized administration
established in the former CoIIeg@)f Continuing and
Community Education (CCCE).== A few courses were
designed and delivered as interactive broadcast. The
whole operation was limited to individual courses, the
majority of which were licensed video content
assembled for broadcast. Most are listed in the
curricula of the College of Arts and Sciences.

Satellite downlink events were also supported. A
number of experiments with internet-based instruction
are underway, but until very recently, limited
technical or hardware support was provided. No
certificate or degree ﬁﬁograms have yet been offered
by distance at UAA.

By the late nineties, UAA's distance education efforts
were increasingly plagued by a variety of problems.

2 This college was merged with the College of Career and
Vocational Education to form the current Community and
Technical College.

2L UAA community campuses and military participate in distance
delivered programs offered by the University of Alaska Southeast
and Weber State.
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Its broadcast equipment was obsolete and in need of
replacement, its core computing and network
capabilities could not adequately support internet-
based instruction, and it was increasingly difficult to
retain qualified staff. There were numerous problems
with coordination between UAA academic units, the
Center for Distributed Learning, and the three MAUs
of the statewide system. Distribution of tuition and
fee revenue, the attribution of credit hour production,
and the comparability of distance courses with on-site
courses were continuously reviewed and debated.

There were also some difficulties with the
management and oversight of the distance curriculum.
All the courses offered by distance were reviewed
through the normal curriculum and review process,
but they were not reviewed for their suitability as
distance courses. Where a course was taught on-site
and through distance by the same instructor, control
could be maintained over course comparability. In a
number of instances, however, the use of adjunct
faculty for one or the other of these modes made this
problematical. Student academic achievement in
distance courses has been documented in a fashion
similar to that employed in regular on-site courses.

In December 1998, UAA initiated a new distance
education organization. The newly appointed
Associate Vice Provost for Information Technology
Services took over distance operations in the Center
for Distributed Learning and set in motion a number
of important program changes. The Center
outsourced broadcast coordination and delivery and
tape duplication, satellite downlink, and technical
production services to the local PBS affiliate. This
allows the Center for Distributed Learning and its
associated organization, the New Media Center, to
focus on broadcast service support, materials
distribution and coordination, customer service, and
faculty training and support.

In early April 2000, the associate vice provost
announced a major rebuilding of UAA's core
computing facilities made possible by internal
restructuring and an educational partnership grant
from Sun Microsystems, Inc. The new facilities will
support WebCT and Blackboard servers as well as
network-based calendaring and collaboration services.
They will dramatically improve the support for on-line
course management tools and the CAMAI web
services.
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These changes are taking place in the midst of efforts
to develop a coherent statewide policy and program
for distance education within the University of Alaska
system. The Information Technology Council was
formed in August 1999 to bring together the
appropriate staff from UAA, UAS, and UAF. At the
same time, Elaine Sunde, a former director of the
Sitka Campus, produced a report on distance
education commissioned by President Hamilton.
Working from these starting points, the Systemwide
Academic Council has recommended that priority be
given to:

» Programs leading to certificates and degrees;

»  Courses shared between MAU classroom-based
programs;

e Careful sequencing of courses in programs to
assure that students may complete them in a
timely fashion;

»  Modes of delivery suitable for different subject
matter and learning styles.

The council will establish an inter-MAU curriculum
planning team to coordinate the curriculum. The most
significant immediate needs for collaborative distance
delivery include:

e The curriculum for the 5th year education
program for elementary school teachers;

* An expansion of the upper-division course options
for the B.B.A. with a focus on courses that will
address rural business education needs;

e The existing programs for Head Start staff teet
new employment certification requirements.

As UAA moves forward under new leadership, with
new technology, within a statewide plan now
increasingly focused on certificate and degree
programs, a number of issues will have to be
addressed. They include the management of curricula,
the determination of the suitability of courses and
programs for distance education, the full
implementation of outcomes assessment in these
programs, and the provision of appropriate funding for

22 A Systemic Approach to Distance Learning: An Assessment of
Issues, Opportunities, and Strategies. August 1999. Available in
the Exhibits Room.

2 Development of Distance Education with the University of
Alaska. 28 March 2000.

technology, faculty development and support,
administration, and inter-MAU cooperation. The
provost is strongly committed to addressing these
issues in a planned, systematic, and timely manner.

Educational Program Planning and
Assessment

The Educational Effectiveness Assessment program at
UAA is in transition. The first phase, which featured
a focus on basic skills, general education, and an
initial round of certificate and program assessment,
began in 1993 with the approval of the first outline
plan and is now complete. A comprehensive
description and analysis of assessment achievements
in that phase is provided below. In fall 2000 UAA
will move to a second phase which will expand the
certificate and program assessment begun in the first
phase. It will feature a new administrative
organization focused on schools and colleges.

The mission of the UAA Educational Effectiveness
Assessment program is to identify key educational
objectives in courses and programs, determine the
extent to which they have been achieved, and use the
information to support curriculum improvement. In
the long term, the program aims to support the
development of an institutional culture in which
assessment and the program improvement based on it
are routine practices.

Systematic educational effectiveness assessment
began at UAA in 1993 with the adoption of the initial
outline plan. The plan was drafted by a faculty
committee, reviewed by severalﬂjdies, and approved
by the Academic Affairs Board, the Faculty Senate,
and the chancellor. Annual reports of all assessment
activities are submitted through the regular
governance system. The assessment program was
reinforced in 1996 by Board of Regents' Policy
10.06.02 which requires each MAU to assess the
impact of its academic programs on students and
graduates. Reports made to the Regents are available
for 1997, 1998, and 1999 and may be found in the
Exhibits Room.

Overall efforts in Phase | have been supervised by the
provost and carried out under the direction of the

2 The predecessor to the Undergraduate Academic Board.
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Executive Assistant to the Provost for Assessment,
Accreditation, and Program Review. Assessment
activities have been facilitated by the Outcomes
Assessment Coordination Council co-chaired by two
full-time faculty members. Beginning in 2000,
responsibility for assessment operations will be
broadened to include the deans and directors with
overall supervision remaining in the office of the
provost. These changes are intended to facilitate the
expansion of certificate and degree program
assessment.

Institutional Strategy in Phase |

Outline Strategy. The original assessment plan laid
down an outline strategy which has been followed
throughout the review period. Because UAA is an
open access university, the plan gave first priority to
the assessment of the basic skills portion of the
general education requirements: Written
Communications, Oral Communications, and
Quantitative Skills. The first systematic efforts under
this part of the program began in 1994. Second
priority was given to the Humanities, Social Sciences,
Fine Arts, and Natural Science distribution
requirements in general education. This work began
in 1996. The assessment of certificate and degree
programs was assigned third priority. These
assessments started in 1998.

Bottom up design. The UAA approach to
educational effectiveness recognizes that the program
faculty are the subject matter experts and in the best
position to identify educational objectives, devise
reasonable ways to measure student success, and put
new ideas into practice. The UAA approach
emphasizes assessment at the program level. This
philosophy is applied at the level of resource
allocation. Over 85 percent of the funding for
assessment activities at UAA is used for direct faculty
support.

Workload policies. In Phase I, the assessment
program differentiates between activities that are part
of basic faculty governance responsibilities and tasks
that represent assignments beyond normal workload
expectations. Aspects of assessment that deal with
curricular policy were viewed as part of the normal
workload. Identifying program objectives,
determining appropriate assessment strategies, and
using assessment data to change the curriculum are
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examples. However, other types of educational
effectiveness work in the present structure fall outside
of normal collective governance responsibilities.
Preparing assessment exams, scoring completed tests,
analyzing data, and drafting reports for faculty review
were supported by UAA assessment funds. Individual
faculty members entered into contractual
arrangements to accomplish specific assessment tasks.

Trust. The Educational Effectiveness Program
encourages faculty to collect data, to evaluate their
programs, to identify weaknesses, and to implement
changes. The office of the provost distributed a letter
to all faculty setting out the UAA policy stating that
"data collected as part of assessment will not be used
to evaluate individual faculty members or to make
budgetary decisions about specific programs.”

Separation of evaluation processes. UAA
recognizes two distinct evaluation processes, each
with its own objectives, methods, and data. The
Educational Effectiveness Program is intended to
engage faculty in program improvement. The specific
objectives and methods are set by program faculty
through internal collegial processes with the principal
requirements being that results must be useful for
program improvement and be credible to the larger
university community and the general public. The
Educational Effectiveness Program produces data
tailored to each program and fundamentally not
comparable across programs. Program Review is a
separate evaluation process that requires all programs
to provide specific, standardized data which are used
to review demonstrated accomplishments, examine
contributions to the university's mission, and may be
used to m%e budgetary decisions about specific
programs.

Voluntary participation. In Phase I, the UAA
program emphasized voluntary participation to build
faculty leadership and to provide a foundation for the
further development of assessment. Experience has
shown that voluntary participation produces
commitment to the larger objectives of the educational
effectiveness program and encourages creative
approaches to meeting assessment objectives.

% Associate Vice Chancellor Roberta Morgan to UAA Faculty,
September, 1998. Available in Exhibits Room.
% See Chapter Three.

Educational Programs, Part |



32

Voluntary participation took different forms in
different settings. In basic skill areas such as English
and mathematics, participation was mandatory for
instructors of certain specific courses, so faculty who
did not wish to participate were required to seek
alternative teaching assignments. In courses meeting
general education distribution requirements, such as
social sciences or fine arts, each instructor could
choose to participate or not. In specific degree
programs, faculty are required to adopt learning and
assessment strategies through their faculty governance
process, but the specific individuals who then collect
and analyze assessment data are volunteers. So far
this approach has worked well and has contributed
significantly to the overall success of the UAA effort.

The Changing Institutional Culture

The intended long term effects of educational
effectiveness assessment are to alter the ways that
faculty go about refining and improving their
programs. It requires changes in the kinds of
guestions faculty ask and alters the types of
information faculty deem relevant to programmatic
decision making. UAA has undertaken a number of
steps to make these core activities of educational
effectiveness assessment part of the institutional
culture.

Faculty Engagement. In summer 1999, 65 faculty
members (17 percent of the full-time faculty) worked
on funded assessment activities. During each
academic year, these individuals take the products of
their assessment work to their departments for review
and follow up. As the pool of faculty engaged in
assessment grows and as individual faculty
accumulate more experience with the process,
assessment becomes an increasingly accepted part of
UAA's academic life. There are clear indications that
this is occurring. Faculty who have been through two
or more assessment cycles view assessment as
ongoing and talk about what they would like to
accomplish in future years. Departments with multi-
year assessment experience expect and value
assessment reports from faculty who carry out the
work. As these outcomes are replicated in other
programs, educational effectiveness assessment will
become more and more a standard practice at UAA
and an integral part of the institution's culture.

Scope of Activities

The UAA Educational Effectiveness Program
identifies three areas of outcomes assessment efforts.

General Education Basic Skills (First Priority).
The Oral Communication, Written Communication,
and Quantitative Skill requirements are considered
basic skills in the UAA Outline Plan. The UAA
approach has been to target key courses in these
requirements for initial assessment activities: Speech
(Communications) 111, English 111, Mathematics
107, Mathematics 270, and Applied Statistics 252.
These are the largest enrollment courses in the basic
skills area and the ones where improvements will
benefit the most students.

General Education Distribution Requirements
(Second Priority). Fine Arts, Humanities, Natural
Science, and Social Science distribution requirements
are separate areas of assessment work. At UAA,
students meet these requirements by selecting courses
from approved lists. The assessment strategy has been
to identify a key theme addressed by most courses
satisfying each area and to focus assessment efforts on
that theme. So far, this tactic has been productively
applied in the Fine Arts, Humanities, and Social
Sciences, and preliminary work indicates that it will
be applicable in the Natural Sciences as well.

Certificate and Degree Programs (Third Priority).
Educational assessment in certificate and degree
programs occurs at three levels. At level I, program
faculty identify learning outcomes and an assessment
strategy. By the end of summer 1999, all degree
programs had completed this phase. At level I, or
full assessment, the strategy is implemented, including
data gathering and analysis. Level Il involves the
design and implementation of program improvements
based on the assessment data. By summer 2000, some
30 degree programs had full outcomes assessment
programs underway, supported with special funding.

Progress to Date

Written Communication. This effort focuses on
assessing and improving English 111 (Methods of
Communication), the core freshman composition
course. It is required in all associate and
baccalaureate degree programs and is widely regarded

Educational Programs, Part |



as the most important course in the university. A
faculty group revised the course content guide in 1994
and began an assessment program in 1995. Portfolios
of student work were collected from every student
enrolled in the course. The assessors evaluated a
sample of these portfolios.

In the first two years, assessment focused on a
measurement of the extent to which students were
achieving the objectives set out in the course content
guide. Over the last two years, the relative merits of
two alternative syllabi for the course have been
evaluated. Both syllabi are consistent with the
approved course content guide, but one (called the
alternative syllabus) placed more stress on the
documented research paper while the other (called the
traditional syllabus) included more instruction on
expressive and argumentative writing. Refinements
were made in previous assessment efforts, and a
carefully designed study compared the writing
assignments of 100 students randomly selected from
English 111 sections using the two approaches. The
results found strengths in both approaches. Students
instructed from the traditional syllabus wrote better
essays in a situation where the student could choose
the topic and format, while students instructed from
the alternative syllabus wrote better research papers.
In 1999, a hybrid syllabus was constructed that
attempted to capture the best features of each
approach. Data collected in 1999 showed the syllabus
to be effective.

Assessment has also helped evaluate and strengthen
entry screening to the course; it has identified and
partially corrected grade inflation problems in the
course; and it has provided high quality data showing
that students improve their writing skills over the
semester. This work has culminated in a composition
handbook which will be used to support instruction in
English 111. Copies are available in the Exhibits
Room.

Quantitative Skills. Mathematics 107: College
Algebra is the course most commonly taken to satisfy

the quantitative skills component of general education.

As in the case of English 111, the effort began with a
review and revision of the course content guide. The
assessment of Math 107 was made an integral part of
the course. A set of 15 standard questions was
included as part of the final exam for all sections of
Math 107 taught at the Anchorage campus and the
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extended sites (Eagle River, EImendorf, and Fort
Richardson).

The results from this common exam have been useful.
After the 1997 assessment cycle, the assessment
committee developed supplementary materials to aid
instructors in presenting materials on logarithms and
exponential functions, because scores on these topics
were consistently low. Scores on the
logarithmic/exponential questions, historically below
the overall average on the test, have now risen to be
above the average.

Based on assessment data, the math committee has
also prepared a questionnaire and placement test
which were administered to students entering Math
107 beginning in fall 1998. The student questionnaire
provided very useful information to the committee
that will be used to improve the course.

Work on Math 270 (Applied Finite Mathematics for
the Managerial Sciences), another course that satisfies
the quantitative skills requirement, has also been
productive. Initial assessment work in 1997 raised
guestions about whether the course should be dropped
or changed significantly. After a year of discussions
in the Department of Mathematical Sciences and the
College of Business and Public Policy, the course has
been retained, but it will be strengthened and
promoted to liberal arts as well as business majors.
The assessment has been useful in identifying
weaknesses of the course and prompting changes.

The work with a third quantitative skills course,
Applied Statistics 252, has not been as productive and,
in accord with the "maximizing gains" principle,
funded assessmerﬁ]as been dropped for now and
funds reassigned.

Oral Communication. The original design of the
basic skills assessment focused on Speech (now
Communications) 111: Fundamentals of Oral
Communication. The initial assessment did not
identify any areas for improvement. Subsequently,
the department and its general education curriculum
were reorganized. There are now four alternative oral
communication courses which may be used to meet
the requirement. The department is reviewing

2 The assessment manuals, curriculum improvement exercises,
and other related materials are available in the Exhibits Room.
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appropriate assessment strategies for the new
requirement.

General Education Distribution
Requirements

The UAA general education requirements require that
students select courses from approved lists in fine arts,
humanities, natural sciences, and social sciences. The
UAA approach to assessing outcomes in the four
general education distribution areas in Phase | was
based on identifying general themes that courses in
each area should address. Faculty work groups have
come to agreement on the themes to be addressed in
three of the four areas. The natural sciences area
remains problematic, although progress is being made.
Appendix 4C summarizes the approved themes for
fine arts, humanities and social sciences and presents
three versions of a theme statement for the natural
sciences. The three distribution areas that have
reached consensus on themes have fully implemented
an assessment program.

The Fine Arts GER. The first fine arts assessment
occurred in 1997. Students in fine arts GER classes
were presented with two works of art appropriate to
the class and asked to compare and contrast them by
the historical period, style, structure, mediums, and
methods of production. They were also asked for a
critical evaluation that addressed how the works were
viewed in their own historical period, what influences
were present, and what impact the works had. The
students wrote essays in response to the questions,
which were scored by an assessment team of fine arts
faculty members. Raters gave each student writing
skill scores as well as scores for addressing the
specific points in the question. This assessment
exercise was repeated in 1998 and 1999.

The faculty have been generally satisfied with student
performance in identifying historical context, style,
structure, and media. Students' writing skills were
also found to be appropriate for lower-division college
students, an important confirmation that students
appear to transfer, and to some extent, maintain their
composition skills acquired in English 111. Critical
evaluation was the area that faculty singled out as the
weakest and identified as the target improvement
efforts. In summer 2000, the Fine Arts faculty
reviewed its findings and prepared a set of guidelines
and examples to be used in fine arts education.

The Humanities GER. The first assessment in the
humanities area was carried out in 1998. Students
were presented with a work (text or object) relevant to
their course and asked to identify the period,
summarize the nature of the work, analyze two of the
themes or problems it addressed, and explain its
relationship to the past and the extent to which it
represented a change or influenced future work.
Twelve humanities classes participated. After the
students’ essay responses were rated by humanities
faculty, the assessment committee concluded that
students had scored relatively well on the parts asking
them to identify the work, place it in its historical
period, and summarize its content or nature. Students'
abilities to relate the work to the past and to discuss
the work'’s influence on later works received lower
ratings. On average, the assessors found students'
writing competence to be satisfactory. These findings
were confirmed in the 1999 assessment. In summer
2000, the humanities assessment team completed the
third and final assessment in the phase of the program.
Based on their findings, the team has prepared
proposals to modify existing humanities GER courses.

The Social Science GER. The social science GER
assessment process is the most advanced of the four.
Significant assessment data collections have taken
place yearly since 1997. The assessment task consists
of a complex data table that students are asked to
examine. Students then write an essay that (a)
identifies one pattern or relationship in the data of the
table, (b) relates the pattern to the data, (c) describes
and evaluates the possible effects of the relationship
on society, and (d) speculates about additional
information required to further investigate the pattern.
The purpose of the question was to determine skill in
understanding empirical data, making justifiable
inferences, integrating information, and writing
competently. The findings from the past three years
show that students perform best in identifying a
relationship and relating it to the data in the table.
They are less successful with those parts of the
exercise that require them to apply their preliminary
conclusions to further investigation. Since 1998, the
committee has been encouraging and assisting faculty
in developing pedagogy to include empirical thinking
in their courses. The assessment committee has
developed a faculty handbook for instructors of social
science GER courses to help them understand and
address social science GER objectives. Improvements
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to the handbook are ongoing. A second edition of this
handbook will appear in summer 2000.

The Natural Sciences GER. The natural sciences
area of the distribution requirements has moved more
slowly than the others in establishing outcomes
assessment. There is still no agreement on a set of
objectives for general education, although the
differences between proposals have narrowed
(Appendix 4C). Faculty agree that it is the nonscience
students and the courses they take that should be the
focus of assessment effort. Science majors will
ultimately take many science courses and therefore
will achieve a relatively extensive background in
science. Further, the success of their basic science
education will be tested in the advanced science
courses they will take, so assessment of these students
in GER science courses has been a low priority. A
study of enrollments in GER natural science courses
by nonscience students identified the courses they
were most likely to choose, and these courses are
where assessment efforts have been concentrated. In
some of these courses, it is the science labs that are
the best setting for meeting general education
objectives relevant to critical thinking and scientific
reasoning. Assessment efforts in Biology 102-103
(Introductory Biology/Introductory Biology
Laboratory) and Geography 205-205L (Elements of
Physical Geography) are examples. In both of these
courses, significant changes have been made in
laboratory experiences to emphasize natural science
objectives. In Physics 101 (Concepts of Physics) and
Astronomy 103 (Intro to Astronomy 1), the lecture
portions of the courses have been the site of
assessment activities. Overall, there is some progress
in the natural sciences area, although the
developments are more discipline specific than in the
other general education areas.

Certificate and Degree Programs. Ninety
certificate and degree programs produced graduates in
1996-1997, the base years for assessment planning in
this area. Program faculty have specified learning
outcomes and developed assessment strategies for
each of these programs. These are posted on the UAA
Educational Effectiveness web site at
<www.uaa.alaska.edu/assessment/>. Individual
course content guides have been revised to include
outcomes statements. The UAA Phase | program
aimed to develop full assessment in the degree and
certificate programs that account for half of UAA's
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graduates in each of the three major degree types:
certificates and associate degrees, baccalaureate
degrees, and master's degrees. Full assessments
require that programs determine educational goals,
adopt assessment procedures, collect and analyze
assessment data, and implement program
improvements. By summer 2000, 30 programs had
implemented assessment to this level. Details of
program assessment activities are described in the
annual assessment reports and the academic unit self-
studies available in the Exhibits Room.

ANALYSIS

Educational Programs: General

The curriculum governance system at the University
of Alaska Anchorage put in place at the time of the
restructuring in 1987 and 1988 emphasizes maximum
faculty participation and an extended deliberation
process. Several challenges should be addressed.
Curriculum decisions have traditionally been made on
a case-by-case basis with wide discretion. The
implementation of the integrated strategic planning
and budgeting system will require close attention to
curriculum management.

UAA's mission contains elements of both the urban
university and the community colleges from which it
was formed in the 1980s. Some difficulties from that
time continue to exist. One of these is the tension
between traditional university practices that
emphasize slow and deliberate review of curriculum
with maximum consultation and the requirements of a
community college to respond quickly to market
requirements. So long as elements of both missions
are important to the university, this tension may
continue to exist. However, it would be useful to
review the curriculum process to see if some of these
problems could be lessened.

As is the case with almost all large, multi-campus
universities, there are problems involved in
coordinating curriculum management between and
among schools and colleges.

The annual curriculum handbook review and update is
useful; the review of policies, regulations and
procedures regarding curriculum management needs
to be placed on a more systematic footing.
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General Education

The current general education requirements are, in the
main, the product of the mid-1970s. They were
reviewed without major changes in 1988-89 at the
time of the restructuring that produced UAA in its
present form. A variety of adjustments was made, but
the basic structure was unchanged. There is a
growing consensus among faculty and administration
that a review and update of the UAA general
education program is in order.

There are few courses in the general education lists
that emphasize or focus upon the interrelationships of
the major fields of study. Despite the great variety of
courses listed on the menu, few if any emphasize the
interconnectedness of learning, few cross disciplinary
boundaries, and few acknowledge that learning takes
place in the workplace as well as the classroom.
Community-based learning and interdisciplinary
programs such as Women's Studies, Environmental
Studies, and the Honors Program address this concern,
but they impact relatively few students.

Advising

Because advisor signatures are not required for
registration, many students do not consult the
Advising and Counseling Center or their academic
advisor on a regular basis. Anecdotal evidence
suggests that this has a tendency to increase students'
time and costs of education.

There are significant complaints regarding the
information flow between advisors, registrars and
transcript evaluators. The new university computer
system requires intensive data entry and thus is
somewhat slower than the old system. The shift from
one system to another has created some bottlenecks
and thus some student and advisor unhappiness with
the timeliness of service. Recent Continuous Quality
Improvement (CQI) efforts will remedy many of these
concerns. Chapter Six contains a more extensive
discussion of this subject.

In both the 1996 and the 1998 student surveys, 80
percent of respondents said their advising needs had
been met. In the latter survey, 58 percent of the
respondents rated academic advising within their

disciplines as satisfactory or very satisfactory.
Continued improvement in advising of all kinds is an
emerging priority for faculty and the provost.

Graduate Education

The most significant challenge for the development of
graduate education at UAA is funding. In a period of
steadily declining budgets, the development of new
programs is slowed, even where strong demand exists.
Graduate programs are particularly expensive,
because their student population is small compared to
the audience for undergraduate programs, and because
they require research faculty, significant library
resources, plus special facilities and equipment.
Nevertheless, UAA has initiated new graduate degree
programs in Social Work and Anthropology since
1994. Graduate programs have also been developed
by adding additional specializations, tracks, or options
within existing graduate degree programs. For
example, the M.A. in English now offers a choice of
two different emphases; the M.S. in clinical
psychology offers a choice of four specialty tracks;
and the M.Ed. program offers five options for
specialization. Other changes include a broadened
policy governing interdisciplinary degrees. A student
who meets all requirements for admission to one
existing graduate program (rather than two) may apply
for an interdisciplinary degree program. This change
makes it possible for students to pursue
interdisciplinary studies within related fields (for
example, in the humanities) even if only one of the
disciplines involved has a complete graduate degree
program.

Another challenge for graduate studies at UAA is the
development of cooperative programs with the
University of Alaska Fairbanks. The objective of
cooperative programs has been to increase
opportunities for students who seek graduate degrees
(both at the doctoral and the master's levels) which are
not currently available at UAA. Examples are
cooperative programs leading to an M.S. in computer
science and a Ph.D. in biological sciences, awarded by
UAF. Cooperative programs make it possible for
graduate students to complete at UAA, under the
direction of UAA faculty, some of the credits applied
to degrees awarded by UAF. UAA faculty have
expressed concerns about the process by which
intercampus programs of study have been established,
as well as appropriate recognition and support of the
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work of UAA faculty, particularly in studies at the
doctoral level. In spring 1999 GAB proposed a policy
on intercampus doctoral committees designed to
establish a formal process for approval of intercampus
degree programs.

Continuing Education

The heavy use of adjunct faculty in continuing
education is sometimes a matter of concern. Because
a major portion of the non-credit instruction is
directed toward a community interest or a business
audience, often the most knowledgeable subject
matter expert is not a full-time faculty member of the
university. In all cases, proposed curriculum actions
must be coordinated with any university units with a
discipline-related interest.

Occasionally, concern arises over non-credit
curriculum duplication of content from credit courses.
While content of both may cover similar topics, the
audiences and scope of the instruction varies greatly
between credit and non-credit instruction.

Distance Education

Distance education is in technological and
programmatic transition at UAA. It is moving from a
centralized, broadcast-dominated system focusing
only on the delivery of individual courses to a wide
variety of instructional modes increasingly focused on
programs. The implementation of the new distance
education plans will require careful attention to
traditional problem areas:

e Curriculum management

»  Faculty oversight of the curriculum

e Full implementation of outcomes assessment for
certificate and degree programs delivered by
distance

» Full support for faculty development

» Continuous inter-MAU cooperation

» Continuous technology management

Educational Effectiveness Assessment

Educational Effectiveness Assessment has made great
strides in its six years of operation at UAA. The UAA
plan assigned first priority to an assessment of the
Basic Skills components of the general education
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requirements: Written Communication, Oral
Communication, and Quantitative Skills. Each of the
assessment projects concluded that the basic skills
courses were meeting their objectives. Two projects,
English 111 and Mathematics 107, identified areas
where marginal improvements could be made. In
each case, the responsible department developed and
implemented an improvement strategy.

The written communications project has been
particularly noteworthy. Improvement in the course
and student placement have produced real gains in
student performance. Data from converging sources
support the conclusion that English 111 strengthens
writing skills. A detailed instructor's manual is now
available to disseminate improved practices to all
instructors of the course.

The assessment of the General Education distribution
areas of Fine Arts, Social Sciences, Humanities, and
Natural Sciences was UAA's second priority. In the
first three of these categories, faculty committees have
succeeded in defining general education objectives,
designing an assessment strategy, and carrying out
major assessment efforts. They have come to three
conclusions:

* The writing performance of the average student in
those courses is satisfactory (relative to the
standards of English 111);

» Students acquire satisfactory amounts of
discipline-specific information;

»  Students show less than satisfactory ability to
reason critically with that information.

The faculty committees have developed a variety of
strategies to improve the critical thinking component.
All of these focus on a course-by-course emphasis on
organization, materials, and teaching approaches that
emphasize the development of these skills in a
discipline-specific context. These efforts are
producing changes in classrooms that directly address
general education objectives. Although much work
remains to be done, it is nonetheless the case that
progress has been surprisingly rapid.

The Natural Science GER assessment effort remains
fragmented. It is important to keep progressing at the
level of individual courses, while at the same time
trying to get more interaction between science faculty
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from different disciplines so that unified general
education objectives emerge.

The assessment of the educational effectiveness of
individual programs is the third priority in UAA's
assessment. Major efforts began in 1997 and 1998.
All programs have identified their intended outcomes;
these are posted on the assessment web site. Most,
but not all of these, have produced outline assessment
strategies. Thirty of UAA's programs have proceeded
to full implementation of their assessment plans. A
smaller group of these has used assessment data to
support program improvement. Progress here is less
impressive than in other areas. However, the
documented assessment-related program
improvements may underestimate the impact
assessment activities have had on faculty initiatives to
strengthen these programs. Anecdotal evidence
suggests that assessment has been an occasion for
discussion leading to program requirements. In the
long run, the continued development and management
of systematic program improvement is a major
challenge for the assessment program.

The UAA assessment program is how moving to the
second major phase of its development. The central
objective is to embed assessment and related
curriculum improvement in the curriculum of the
university. Prior to 1999 all funding arrangements for
assessment activities were made directly with
departments by the Outcomes Assessment

Coordination Council operating out of the Office of
Academic Affairs. Beginning in fiscal 2001, most
assessment activities will be managed by deans and
directors of the schools and colleges with oversight by
the Office of Academic Affairs. The provost will also
retain ultimate responsibility for the success of
assessment and control over the assessment budget.
The provost's goal is to broaden the scope of
assessment to include all academic programs, widen
the scope of responsibility to include deans, directors,
and chairs, and experiment with new unit-based
funding incentives for assessment. Within this new
framework, the implementation of certificate and
degree program assessment will be completed and
special emphasis will be placed on designing and
carrying out program improvements.
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Appendix 4A: UAA Certificates and Degrees
(UAA Catalog 1999-2000)

Certificates

Architectural Drafting

Automotive Technology

Aviation Maintenance Technology
Civil Engineering Drafting

Dental Assisting

Diesel Technology

Early Childhood Development
Electronics Technology
Mechanical and Electrical Drafting
Mechanical Technology

Office Technology

Paralegal Studies

Petroleum Technology
Refrigeration and Heating Technology
Small Business Management
Structural Drafting

Welding Technology

Associate Degree Programs

Associate of Arts

Associate of Applied Science
Accounting

Air Traffic Control

Apprenticeship Technologies
Architectural and Engineering Technology
Automotive Technology

Aviation Administration

Aviation Maintenance Technology
Business Computer Information Systems
Computer Electronics

Culinary Arts

Dental Assisting

Dental Hygiene

Diesel Technology

Early Childhood Development
Electronics Technology

Fire Service Administration

General Business

Geomatics

Human Services

Industrial Process Instrumentation
Medical Assisting

Medical Laboratory Technology
Nursing

Paramedical Technology

Petroleum Technology

Professional Piloting

Refrigeration and Heating Technology
Small Business Administration
Welding Technology

Bachelor Degree Programs

Bachelor of Arts
Anthropology

Art

Biological Sciences
Computer Science
Economics

English

History

Interdisciplinary Studies
Journalism and Public Communications
Justice

Languages
Mathematics

Music

Political Science
Psychology

Sociology

Theatre

Bachelor of Business Administration
Accounting

Economics

Finance

Logistics

Management

Management Information Systems

Marketing

Bachelor of Education
Elementary Education
Physical Education

Bachelor of Fine Arts
Art

Bachelor of Human Services
Human Services

Bachelor of Music
Music, Music Education Emphasis
Performance
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Bachelor of Science
Anthropology

Biological Sciences
Chemistry

Civil Engineering
Computer Science
Geomatics
Interdisciplinary Studies
Mathematics

Natural Science
Nursing Science
Psychology

Sociology

Technology

Bachelor of Social Work
Social Work

Minors

Accounting

Addiction Studies
Alaska Native Studies
Anthropology

Applied Statistics

Art

Aviation Technology
Biological Sciences
Business Administration
Canadian Studies
Chemistry
Communication
Computer Information Systems
Computer Science
Creative Writing and Literary Arts
Economics

Education

English

Environmental Studies
Geology

History

Journalism and Public Communications
Justice

Languages
Mathematics

Music

Philosophy

Physical Education
Political Science
Psychology

Social Welfare Studies
Sociology

Theatre

Women's Studies

Master Deqgree Programs

Master of Arts
Anthropology

English

Interdisciplinary Studies

Master of Arts in Teaching
Education

Master of Business Administration
Business Administration

Master of Civil Engineering
Civil Engineering

Master of Education
Adult Education
Counseling and Guidance
Educational Leadership
Master Teacher

Special Education

Master of Fine Arts
Creative Writing and Literary Arts

Master of Public Administration
Public Administration

Master of Science

Arctic Engineering

Biological Sciences

Civil Engineering

Clinical Psychology
Engineering Management
Environmental Quality Engineering
Environmental Quality Science
Interdisciplinary Studies
Nursing Science

Science Management
Vocational Education

Master of Social Work
Social Work
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Appendix 4B: Specially Accredited Programs

School or Program Accrediting Agency Initial  Most
College Recent Next Scheduled Comments
College of Arts and Art: BA, BFA National Association of Schools of Art and 1992 2/2001 (Tentative) Dates dependent on
Sciences (CAS)* Design reviewers.
CAS Journalism and Public Accrediting Council on Education in 1990 1996 2001* *May be postponed until
Communications: BA Journalism and Mass Communication 2002.
CAS Music: BA in Music, BM in Music National Association of Schools of Music 1996 2001-02 No review yet.
Education, BM in Performance
CAS* Biomedical (WWAAMI) Program Liaison Committee on Medical Education, 1993 Univ. of Washington's
Assoc. of Amer. Med. Colleges through accreditation responsibility.
University of Washington School of Medicine
College of Health, Elementary Education: B.Ed. Alaska State Dept. of Education approval 1980 1996 This program is being phased
Education, & Social (according to standards of National out and will not be submitted for
Welfare (CHESW) Association of State Directors of Teacher continued approval/accreditation.
Education and Certification)
CHESW Secondary Education: B.Ed. (Art, Alaska State Dept. of Education approval 1980 1996 This program is being phased
Biology, Chemistry, Computer Science, (according to standards of National out and will not be submitted for
English, General Science, Geology, Association of State Directors of Teacher continued approval/accreditation.
History, Mathematics, Music, Social Education and Certification)
Sciences)
CHESW Physical Education: B.Ed. National Association of State Directors of 1980 1996 This program is being phased
Teacher Education and Certification out and will not be submitted for

continued approval/accreditation.

CHESW Elementary Education: M.Ed. National Association of State Directors of 1980 1996 This program will be
Teacher Education and Certification submitted to NCATE for
review in 2002.
CHESW Secondary Education: M.Ed. National Association of State Directors of 1980 1996 This program will be
Teacher Education and Certification submitted to NCATE for
review in 2002.
CHESW Secondary Education: M.A.T. National Association of State Directors of 1980 1996 This program is being phased
Teacher Education and Certification out and will not be submitted for
continued approval/accreditation.
CHESW* approved Education program: Reading National Association of State Directors of 1980 1996 This program will be
Specialist Teacher Education and Certification submitted to NCATE for
review in 2002.
CHESW approved Education program: National Association of State Directors of 1980 1996 This program will be
Guidance and Counseling Teacher Education and Certification submitted to NCATE for
review in 2002.
CHESW approved Education program: National Association of State Directors of 1980 1996 This program will be
Elementary Principal Teacher Education and Certification submitted to NCATE for

review in 2002.
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Appendix 4B (cont)

School or
College

CHESW

CHESW*

CHESW

CHESW*

CHESW*

CHESW*
CHESW*

CHESW

CHESW*

Community and
Technical College
(CTC)

CTC

CTC*

CcTC*
CcTC*

CTC

Program

approved Education program:
Secondary Principal

approved Education program:
Superintendent

approved Education program: Special
Education - Early Childhood

approved Education program: Special
Education - Mild Disabilities

Nursing: BS, MS

Nursing: AAS

Paralegal Studies: certificate

Social Work: BSW

Social Work: MSW

Automotive Technology: AAS Ford
ASSET Program

Aviation Maintenance Technology:
certificate, AAS

Alaska Outdoor Experiential Education
(formerly Alaska Wilderness Studies)
Dental Assisting: certificate, AAS

Dental Hygiene: AAS

Dietary Manager Program:
nontranscripted Certificate of
Completion

Accrediting Agency

National Association of State Directors of
Teacher Education and Certification

National Association of State Directors of
Teacher Education and Certification

National Association of State Directors of
Teacher Education and Certification

National Association of State Directors of
Teacher Education and Certification

National League for Nursing

National League for Nursing

American Bar Association

Council on Social Work Education (CSWE)

Council on Social Work Education (CSWE)

National Automotive Technicians Education
Foundation for National Institute for
Automotive Service Excellence

Federal Aviation Administration (FAA)

Assaciation for Experiential Education (AEE)

Commission on Dental Accreditation of the
American Dental Association

Commission on Dental Accreditation of the
American Dental Association

American Dietary Manager's Association

Initial

1980

1980

1980

1980

1978

1977
1992

1978

6/1999*

1993

1972

1997

1974

1974

1985

Most
Recent

1996

1996

1996

1996

1994

1992
1998

1992

2000

1993

1997

1995

1995

1995

Next Scheduled

2002

2008
Feb. 2003

between Nov. 2001 and Feb.
2002

Report due 4/1/2001

April 1998

continuous

3-year reaffirmation of
accreditation scheduled
(tentatively) for 4/29-5/1, 2000

Sep. 6-8, 2000

Sep. 6-8, 2000

2001

Comments

This program will be
submitted to NCATE for
review in 2002.

This program will be
submitted to NCATE for
review in 2002.

This program will be
submitted to NCATE for
review in 2002.

This program will be
submitted to NCATE for
review in 2002.

Interim report due Feb. 15,
2000.

Self-study due Sept. 15,
2001.

Both the BSW and the MSW
will now be reviewed at the
same time.

Conditional accredited status
(*retroactive to 1997 grads
onward)

Both the BSW and the MSW
will now be reviewed at the
same time.

Conferred 10/15/93.

Air Agency Cert. No. 501-1
Reviewed Annually

Accreditation indicates that
program meets AEE's
rigorous safety standards.

Preliminary report due to
Commission 7/1/2000

Preliminary report due to
Commission 7/1/2000



Appendix 4B (cont)

School or
College

CTC

CcTC*

CTC*

CTC

CTC

CTC

School of
Engineering
(SOEN)

SOEN*

College of
Business and
Public Policy
(CBPP)

CBPP

Program
Medical Assisting: non-transcripted
certificate of completion, AAS

Medical Lab Technician: AAS

Pre-professional Practice Program

Professional Piloting: Flight School -
AAS

Technology: BS - Teacher Education
Option

Technology: BS Airway Science
Option

Civil Engineering: BS

Geomatics: AAS, BS

Business Administration: BBA, MBA

Small Business Development Center

Accrediting Agency
Commission on Accreditation of Allied
Health Education Programs

National Accrediting Agency for Clinical
Laboratory Sciences (NAACLS)

Commission on Accreditation/American
Dietetics Assoc.

Federal Aviation Administration

National Association of State Directors of
Teacher Education and Certification

Federal Aviation Administration

Engineering Accreditation Commission of
the Accreditation Board for Engineering and
Technology (ABET)

related accreditation commission of the
Accreditation Board for Engineering and
Technology, Inc.

International Assoc. in Management
Education, American Assembly of Collegiate
Schools of Business (AACSB)

U.S. Small Business Administration

Initial

1991

1975/6

1994

1993

1980

1993

1989

1995

1995

1986

Most
Recent

1998

1999

1999

1999

1996

1999

1998

1995

1996

Next Scheduled
2005-2006

Self study 6/1/2005. Site visit
Oct. 2005

2005

11/30/2001

once the State of Alaska
determines new certification
standards and process (1999)

continuous

9/30/2002,

Comments

Accreditation reaffirmed
11/98.

3/1/00: NAACLS site visitors
recommended and if Board
of Dir. concurs, program
accred. will continue until
Apr. 30, 2006.

Could be invited in 2004 to
apply for developmental
accreditation and site visit.

Report to ABET due

unless extended (see comments) 1/31/2002. If accepted,

AY 2001-2002

AY 2004-2005

Sep. 2000 (Self study due
8/18/2000)

accreditation will be extended
to 9/30/2005/

9/4/98 letter, accrediting
program until 9/3/00. If
report submitted 1/31/00 re
correction of deficiencies is
accepted, extension of
accred. to 9/30/04

Initial on-site visit in 1988.

A%

1A%
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Appendix 4C: Themes for General Education Distribution Areas

Faculty working to implement assessment methods for
general education distribution areas have produced
statements of the common objectives for courses
meeting the requirements. These theme statements
are used to construct assessment activities, and faculty
teaching GER courses are encouraged to address the
themes in their classes. The themes presented for the
Fine Arts, Humanities and Social Sciences have
received final approval in the UAA governance
process. The Natural Sciences theme is still under
discussion.

Fine Arts and General Education

Courses that fulfill the Fine Arts requirement
introduce the student to the fine arts as academic and
creative disciplines. These courses focus on the
historical, aesthetic, critical, and creative approaches
to understanding the context and production of art.
Each discipline in the fine arts teaches the knowledge
and skills needed to comprehend their respective
areas; each provides students the means to develop
artistic skills; and each contributes to the development
of the general intellectual skills of description,
categorization, comparative thinking, interpretation,
and judicial assessment.

At the conclusion of one of the courses in the fine arts
requirement, students should be able to identify and
describe works of art by reference to media employed,
historical context and style, and structural principles
of design and composition. Students should also be
able to interpret the meaning or intent of works of art
and assess their stylistic and cultural importance by
reference to their historical significance, their
relationship to earlier works and artists, and their
overall impact on subsequent artistic work.

The Humanities and General Education

The humanities examine the character of reality, the
purposes of human existence, the properties of
knowledge, and the qualities of sound reasoning,
eloquent communication, and creative expression.
They study the problems of right conduct in personal,
social, and political life. They also consider the
gualities of the divine, the sacred, and the mysterious.
In these tasks the humanities reflect upon the world's

heritage of the arts, history, languages, literature,
religion, and philosophy.

Students who complete a content-oriented course in
the humanities should be able to identify texts or
objects, to place them in the historical context of the
discipline, to articulate the central problems they
address, and to provide reasoned assessments of their
significance. Students who complete a skills-oriented
humanities course in logic should be able to identify
the premises and conclusions of brief written
arguments, to evaluate their soundness or cogency,
and to recognize common fallacies. They should also
be able to use a formal technique to determine the
validity of simple deductive arguments and to evaluate
the adequacy of evidence according to appropriate
inductive standards. Students who complete a skills-
oriented humanities course in a language should
demonstrate proficiency in listening, speaking, and
writing.

Social Sciences and General Education

The social sciences focus on the acquisition, analysis,
and interpretation of empirical data relevant to the
human experience. Disciplines differ in their focus on
collective as opposed to individual behavior,
biological as opposed to social or cultural factors, the
present as opposed to the past, and quantitative as
opposed to qualitative data. Students who complete a
general education social science course should be
motivated to reflect on the workings of the society of
which they are a part and should possess a broad
perspective on the diversity of human behavior. They
should be able to distinguish between empirical and
non-empirical truth claims. They should be aware of
the limits of human objectivity and understand the
rudiments of how ideas about social phenomena may
be tested and verified or rejected. They should have
an introductory knowledge of social science thinking
which includes observation, empirical data analysis,
theoretical models, quantitative reasoning, and
application to social aspects of contemporary life. A
student who has met the social sciences general
education requirement is expected to be able to
demonstrate knowledge of social science approaches
and to apply the knowledge in a particular content
area.
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Natural Sciences and General Education

Proposal 1

The natural sciences (astronomy, biology, chemistry,
geology, physical geography, and physics) seek to
describe and understand the diversity of life on Earth
and the physical world, generally. Courses fulfilling
the general education requirement in the natural
sciences for nonscience majors should introduce
students to the possibilities and limits of scientific
methodologies and provide them with an appreciation
of the role that science plays in the elucidation of
knowledge and the sculpting of modern thought.

Laboratory classes should demonstrate to students
how scientists develop, test, and challenge scientific
theories and give students an appreciation of the
process and problems of the scientific advancement of
knowledge in an appropriate laboratory or field
setting.

A non-science major who has met the general
education requirements for the natural sciences should
be able to describe scientific methodology and explain
its application. Knowledge of theory, substance, and
laboratory skills should be adequately integrated to
allow the student to appreciate the challenges and
usefulness of scientific method. This should enable
students to explain the importance of science in
modern society and, in the context of a particular
science, demonstrate how science has allowed us to
understand important natural processes.

Proposal 2

The natural sciences focus attention on the methods
which have been developed for understanding the
universe. The concepts and methodologies are
diverse, but share a fundamental characteristic: a
scientific theory must possess the property of being
testable through either experiment or observation.
The principal methods, concepts, and results compiled
by the various scientific disciplines now constitute a
foundation for modern technological society.
Consequently, it is important that all students acquire
sufficient knowledge to appreciate the strengths and
limitations of science as well as the impact of
scientific information in sculpting modern thought.

A nonscience student who has met the general
education requirements in the natural sciences should
be able to describe scientific methodology and explain
its application in at least one discipline. The student
should have sufficient grasp of at least one discipline
to describe the historical development of the discipline
and give some examples of major contributions of that
discipline to the body of human knowledge,
contributions which have, for example, led to major
turning points in our understanding of the universe.
Knowledge of theory, basic factual data,
nomenclature, calculation, and laboratory skills (if
relevant) should be adequately integrated and
developed to allow the student to understand the
usefulness and challenges of the scientific approach to
understanding nature. Within a given discipline, it
should be possible for the student to identify, describe,
and discuss some of the major accomplishments of
that discipline. The student should thus be able to
explain the importance of science in modern society.

Proposal 3

The natural sciences (astronomy, biology, chemistry,
geology, and physics) focus on the diversity of life on
Earth and the physical world generally. Courses
fulfilling the general education requirement in the
natural sciences for nonscience majors should
introduce students to the possibilities and limits of
scientific methodologies and provide them with an
appreciation of the role that science plays in the
elucidation of knowledge and the sculpting of modern
thought.

Laboratory classes should demonstrate to students
how scientists develop, test, and challenge scientific
theories and give students an appreciation of the
process and problems of the scientific advancement of
knowledge in an appropriate laboratory setting.

Introductory classes in the natural sciences, including
laboratories, can be divided into two broad categories:
non-major courses (such as Chem 103 and 104) and
major core courses (such as Chem 105 and 106). The
non-majors' courses and laboratories are concept
oriented while the majors' courses and laboratories
stress analytical skills (based on mathematics,
problem solving, and distinct facts) to inquire into the
scientific processes of the natural world.
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The committee feels that it is particularly important
that non-science majors understand the limitations of
scientific measurement. A nonscience major tends to
view numbers on measuring devices or reported in
articles to be 'facts' and necessarily 'precise.’ This is
often not the case and can lead to erroneous
conclusions. A nonscience major should ultimately be
able to read an article in a newspaper or magazine and
have some basis for critical assessment of the contents
of the article in terms of the data presented.
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A nonscience student who has met the general
education requirements for the natural sciences should
be able to describe scientific methodology and explain
its application. Knowledge of theory, substance, and
laboratory skills should be adequately integrated to
allow the student to appreciate the challenges and
usefulness of scientific method. This should enable
students to explain the importance of science in
modern society and, in the context of a particular
science, demonstrate how science has allowed us to
understand important natural processes.
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Appendix 4D: General Education Requirements Preamble

The General education requirements provide students
with a common educational experience that will foster
the development of habits and capabilities
fundamental to personal growth and a productive life.
To this end, UAA students take courses in six basic
areas:

(1) Courses in Written and Oral Communication
develop the critical reading, thinking, and
communication faculties (writing, speaking, and
listening) necessary for personal and professional
success.

(2) Courses in Quantitative Skills foster the analytical
and mathematical abilities necessary for success
in undergraduate study and professional life.

(3) Courses in the Humanities consider the cultural,
historical, literary, aesthetic, ethical, and spiritual
traditions shaping the contemporary world.

(4) Courses in the Fine Arts examine the historical,
aesthetic, critical, and creative aspects of art.

(5) Courses in the Social Sciences explore insights
about individuals, groups, and cultures derived
from empirical methodologies.

(6) Courses in the Natural Sciences present
theoretical and descriptive approaches to
understanding the natural and physical worlds.

Throughout these studies, where applicable, students
are encouraged to master information technologies,
appreciate the multicultural reality or contemporary

bal

life, practice critical thinking, and consider the ethical
commitments informing responsible citizenship.

After completing the General Education Requirement,
UAA students shall be able to:

1. Communicate effectively in a variety of contexts
and formats.

2. Reason mathematically, and analyze quantitative
and qualitative data competently to reach sound
conclusions.

3. Relate knowledge to the historical context in
which it developed and the human problems it
addresses.

4. Interpret different systems of aesthetic
representation and understand their historical and
cultural contexts.

5. Investigate the complexity of human institutions
and behavior to better understand interpersonal,
group, and cultural dynamics.

6. Identify ways in which science has advanced the
understanding of important natural processes.

7. Locate and use relevant information to make
appropriate personal and professional decisions.

8. Comprehend the concepts and perspectives
needed to function in a multicultural society.

9. Integrate creative and critical thinking and
personal experience in a meaningful and coherent
manner.

%8 The text of this document is published in the UAA Curriculum Handbook and the 2000-2001 Catalog.
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Community and Technical College

Table 5-6: CTC Indicators
95 96 97 98 99

Student 22,954 22,936 23,669 26,112 23,311

Credit
Hours

Majors 934 913 745 743 673

Secondary 108 101
Majors

Degree 201 236 176 181 164
Awards

FTE 52.5 53.5 49 46 46.9
Budgeted
FT Faculty

PTE PT 50.22 50.03 49.33 66.66 54.70
Faculty

Mission

The Community and Technical College enhances,
promotes, and provides high quality education and
training that is responsive to the needs of lifelong
learners in a changing world through leadership and
collaboration within the community.

Educational Programs

The Community and Technical College (CTC) was
created in a major reorganization in 1996-1997. This
restructuring merged the former College of
Community and Continuing Education and College of
Career and Vocational Education, combining career,
vocational, continuing, and community interest
education under one administrative roof.

The college offers eleven programs leading to
nontranscripted, departmental certificates of
completion; nine Board of Regents' approved
certificate programs; nineteen Associate of Applied
Science degree programs; two baccalaureate
programs; one Approved Pre-Professional Practice
Program (AP4) for post-baccalaureate dietetics and
nutrition students; and one master's degree program.
The college also offers classes leading to the high
school diploma or GED. It provides specialized
training through the North Pacific Fisheries Observer
Training Center (NPFOTC), the Mining and
Petroleum Training Service (MAPTYS), the Alaska
Outdoor and Experiential Education Department
(AOEE), Business and Computer Training
Connections (BCTC), and Workforce and Community
Development.
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CTC offers courses and programs for career and
professional development, skill enhancement,
personal enrichment, developmental education, and a
full range of needs-based lifelong learning
opportunities. Additionally, the college administers
academic and continuing education courses offered by
other UAA schools and colleges, developmental
education, English literacy, and the Learning
Resources Center.

Most CTC programs focus primarily on job
preparation and career upgrading for the Anchorage,
state and national labor markets, community student
internships and service projects, and professional
development seminars and workshops. Some
programs (Chugiak/Eagle River and military) prepare
students to move to degree programs in other
departments. Occupational-specific training programs
work closely with the related industry and their
advisory committees to ensure relevant content and
current practices. Many programs offer community
interest courses which provide knowledge and skills
training for personal interests. Some programs, such
as those at the Community Outreach Partnership
Center, build community effectiveness through
leadership training and adult education. Objectives of
other programs include maintaining special
accreditation, preparing students to pass certifying
exams or to obtain licenses/ratings to work, and
providing structured and advanced educational
experiences for underemployed or currently employed
individuals.

Support

The Learning Resources Center (LRC) supports
instruction by providing_learning environments
designed to support student success. It houses a non-
print media collection and provides technological
resources, including the media library, faculty reserve
materials, audiovisual and classroom technology, and
computer hardware and software for student and
faculty use. The LRC is discussed more extensively
in Chapter Eight.
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Service

Most CTC full-time faculty and staff provide service
at department, college, campus, professional, and
community levels. Faculty also serve the community
in workforce development and technical areas.

Functions performed within the college include
collaboration with many statewide partnerships,
projects, and internships in program-specific
occupations. Department faculty serve both local and
statewide organizations, military, educational boards
and committees, and as external presenters or
evaluators for related initiatives.

Research

CTC faculty conduct research, remain current in their
fields, attend state and national conferences, and make
presentations at national conferences. The
Architectural and Engineering Technology
Department provides Geographic Information
Systems/Computer Aided Design and Drafting
(GIS/CADD) research support. The Russian Jack
Community Outreach Partnership Center project
researches the impact of community mobility on
student achievement.

CTC is a major participant in applied research
programs with the Alaska Experimental Forecasting
Facility and the FAA.

The Alaska Experimental Forecasting Facility,
established in 1998 as a joint effort between the FAA,
the National Weather Service, and the Aviation
Technology Division at UAA, is currently staffed with
one full-time lead scientist and is planning to hire a
second. The goals of the facility are to improve
aviation weather forecasts, warnings, and services; to
collaborate with visiting scientists in the field; and to
support opportunities for UAA students to participate
in basic meteorological research. This four-year grant
will provide a solid foundation for future weather
research in Alaska.

The Capstone Project is a joint effort by industry, the
UAA Auviation Technology Division, and FAA
Alaskan Region to improve aviation safety and
efficiency. This project, which puts cost effective,
technically advanced avionics equipment into aircraft
operating in the Yukon-Kuskokwim Delta, was

funded in 1999 for three years. Safety research will
include a review and analysis of aviation accidents
and incidents during the past five years, a survey of
operators, organizations and pilots to include
assessment of training needs, and the gathering and
recording of weather and environmental patterns in
the implementation area.

Resources

The Community and Technical College offers courses,
programs, and services in several locations, including
the Anchorage campus, statewide military
installations, the Chugiak/Eagle River Center, the
Adult Learning Center and the North Pacific Fisheries
Observer Training Center in Anchorage, the Mining
and Petroleum Training Service in Soldotna and
Anchorage, and the Highland Mountain Correctional
Center. The CTC Dean's Office is housed in the Allied
Health Sciences Building on the Anchorage campus.
The facilities used for CTC programs range from very
modern to aged and from simple classrooms to
complex laboratories. Although most of these
facilities are university owned and operated, some are
rented or leased.

UA Military Education Centers are located at each of
the Alaskan military installations. Office space,
classrooms, computer laboratories, heating, and
lighting are provided by the host installation. Such
facilities are identified in each Memorandum of
Understanding. The statewide office of military
education is located at EImendorf Air Force Base
Education and Training Center with close proximity to
the UAA campus as well as military counterparts.

The Adult Learning Center (ALC) has five locations
around Anchorage. Since 1997, the ALC has been
housed in a 15,000 square foot leased building on
Minnesota Drive. The Diplomacy Building, a
university-owned facility on Tudor Road, is used for
business and computer training and community
education workshops and courses. The Massage
Therapy program and Chugiak/Eagle River programs
are housed in leased buildings which provide office
and classroom/laboratory space. Many courses are
taught in Anchorage School District facilities.

The Division of Aviation Technology facility is
owned by UAA and is built on long-term leased land.
An 80,000 square foot addition to the Aviation
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Technology Center was completed in 1996 with
federal and state funding. The Anchorage Fire
Department provides its training facility free of charge
to the Fire Service Administration program. Mining
and Petroleum Training Service (MAPTS) is housed
in Soldotna and Anchorage. Training facilities are
also located in Delta Junction, Juneau, and Kenai.
Space consists of classrooms; firefighting, cold-water
survival, and enclosed lifeboat training areas; office
space; and several support buildings. MAPTS
facilities are not university funded.

The college had 47 budgeted FTE faculty in fall 1999
and one hundred classified or APT (administrative,
professional, technical) staff. CTC maintains a pool
of approximately 500 adjunct faculty and employs
about 300 adjunct faculty each year. For non-credit
and continuing education courses, program
coordinators select adjunct faculty based on their
vitae, demonstrated expertise in the subject area,
and/or recommendation by the appropriate
school/college, professional organization, or vocation
being served. Those selected to teach credit courses
are reviewed through the established process for
adjunct faculty selection. CTC submits lower-division
adjunct faculty credentials to UAA department chairs
or deans for approval to be added to an established
pool of faculty for specified discipline offerings. All
upper-division and graduate-level adjunct faculty are
approved in consultation with the schools and
colleges. UAA faculty members recommended by
other schools and colleges may be assigned to teach
courses through the college; in such cases, they are
usually paid on an overload basis.

Recent History

In fall 1999 the Community and Technical College
produced 23,311 student credit hours. Just over 70
percent of these were delivered as lower-division
instruction, exclusive of developmental education (8
percent of total enrollments).

While enrollments across the college have generally
increased in the past five years, performance varies by
unit. The more significant increases have occurred in
Air Traffic Control, Architectural and Engineering
Technology, Auto-Diesel Technology, Aviation
Administration, Dental Hygiene, Technology, and
Vocational Education. Modest declines have occurred
in Culinary Arts and Hospitality, Floral Design,
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Medical Assisting, and Welding; further declines have
occurred in Aviation Maintenance Technology, Dental
Assisting, Electronics, and Medical Lab Technology.
For some programs such as Architectural and
Engineering Technology and Vocational Education,
enrollments have remained up in spite of personnel
changes; in others, such as Aviation Maintenance
Technology, Medical Laboratory Technology, and
Welding, enrollments have fluctuated due to
prolonged faculty vacancies with concomitant
frustrations in student advising, access, and service.

The number of majors dropped by 28 percent from
1995 to 1999. The number of certificates and degrees
awarded has declined by 18 percent, from over 200
per year to 164 in AY99. As local and state
economies prosper and unemployment rates decline,
enrollments in vocational/technical programs drop.
Students drop in and out of certificate/degree
programs, picking up a course or two while
maintaining employment. Conversely, when
unemployment increases and the workforce requires
retraining or skill upgrading, CTC credit hour
production rises.

Consistent with increased demand for instruction, the
number of sections offered has increased, allowing
faculty to maintain the optimum average class size for
vocational instruction at below 20 students. Both
class size and student/faculty ratios have remained
relatively constant at about 15:1. These are optimum
levels for quality vocational education.

Until fall 1998 the balance between full-time and
adjunct faculty remained relatively consistent from
year to year, with slightly more full-time regular
faculty than adjuncts. In that semester, the balance
shifted dramatically, with adjuncts representing 60
percent of the instructional personnel, teaching 50
percent of the sections offered. This was due to the
Retirement Incentive Program, faculty positions
remaining unfilled from failed or delayed searches in
several departments, and budgetary restrictions
college-wide. The situation improved in fall 1999
where adjuncts accounted for 54 percent of the total
CTC faculty.

Beyond the normal academic faculty, Workforce and
Community Development maintain a pool of more
than 100 adjunct faculty qualified and available for
non-credit and CEU instruction and training.

Educational Program, Part Il



68

Significant increases in CEU and non-credit
production have occurred in the last five years.
Sections have increased by slightly more than 50
percent, while enrollments have almost doubled.

Table 5-7: Non-Credit and CEU Data

Fall 94 Fall 95 Fall 96 Fall 97 Fall 98
Enroliment 1354 2239 1615 2387 2581

Sections 204 241 206 269 310
Met

Changes in the Alaska economy, the state budget, and
the armed forces in Alaska have had significant
impact on CTC's operations. Recent base closures,
declining military populations, and the increased
burden of support for statewide M.B.A. and B.B.A.
programs present major challenges to our ability to
provide accessible and affordable education for
Alaska's military and dependent personnel.
Competing postsecondary institutions on military sites
have reduced our share of the shrinking student
market. Credit headcount in military programs has
dropped some 50 percent in 5 years.

The most significant impacts on the general certificate
and degree-granting units within the college arise
from:

» years of consistently flat or reduced budgets
operating against concurrent increases in real
costs of personnel, equipment, and services;

» frequent and dramatic organizational change at the
division, college, campus, and university levels;

» short tenure in the college and university
leadership;

» lack of budget or program resources for marketing
and student recruiting;

» effects of three years of retirements under the
highly restrictive Retirement Incentive Program;

» the growth of alternative delivery systems
providing education and training in direct
competition with CTC.

In spite of these difficulties, CTC has made significant
progress and launched a number of new initiatives:

+ over $550,000 in new grant-funded aviation
activities, including $50,000 for the new weather
experimental research station housed in the
Merrill Field Aviation Complex and the $500,000

three-year Capstone project with FAA Alaskan
Region, Investment in Safety;

» three new baccalaureate degrees - Geomatics
(now in School of Engineering but developed
within former College of Career and Vocational
Education); Aviation Technology, and Hospitality
and Restaurant Management;

» institution of an annual Celebrity Chef Invitational
in 1995, raising $35,000 to $40,000 annually for
culinary and hospitality instruction, scholarships
and professional development;

» national recognition for Alaska Outdoor
Experiential Education's new Policy and Safety
Manual,
partnership and sponsorship with Alaska State
Athletic Association for statewide coaches
training and certification program;

» creation and successful operation of General
Motors ASEP and Ford ASSET manufacturers'
education and training programs;

» development of a new A.A.S. degree in
Occupational Safety and Health with sponsorship
from state safety councils;

» successful program accreditation review for
Medical Assisting, Dental Programs, and Medical
Lab Technology pending;

» successful curriculum alignment using the
DaCUM (Developing a Curriculum) process in
Architectural and Engineering Technology,
Occupational Safety and Health, Pipefitting,
Dental Hygiene, Diesel Technology, Electronics
Technology, and Vocational Education.

UAA and the U.S. Air Force opened Alaska's first Air
Force ROTC detachment on July 1% 2000. The
detachment is part of UAA's Community and
Technical College and will begin classes on August
28", Air Force ROTC offers a 4-year program of
academics and military training. Freshmen and
sophomore cadets take 1-credit introductory courses
on Air Force operations and history. Junior and senior
cadets take 3-credit courses on leadership,
management, and national security. All cadets receive
2 hours of military training each week. Cadets also
attend a 1-month summer field training camp in Texas
or Florida between their sophomore and junior years.
Upon graduation, cadets receive commissions as 2™
Lieutenants and serve at least 4 years on active duty.
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Outcomes Assessment

The college uses a variety of standards to assess
programs. Some programs have identified specific
outcomes assessment plans or have competency-based
tasks outlined for evaluation of student and program
performance. Others are in the process of developing
such plans in cooperation with the Office of Academic
Affairs. CTC activities conducted for the State
Department of Education have outcomes assessment
built into most requests for funding proposals. The
Department of Public Assistance has federally
mandated goals that must be met by the Adult
Learning Center programs. Those programs that have
additional accreditation or approval from other
appropriate agencies verify that their programs meet
industry standards in curriculum, administration,
pedagogy, practica, and evaluation. Advisory
committees also review and recommend department
policies, instructor quality control, and course content.

Programs with outcomes assessment report positive
findings, including above national average scores on
certification examinations and a high degree of
graduate and employer satisfaction with education and
preparation for employment. Results of outcomes
assessment surveys have proven to be valuable tools
for revising curriculum; planning future budget needs;
purchasing equipment, materials, and educational
support materials; and selecting continuing education
courses for faculty.

Distance Education

Scarce resources and limited support from campus
technical services have minimized the development
and implementation of distance learning instruction.
While distance education was housed in the former
CCCE, it is now supported by central administration.
Renewed university commitment to this function will
result in it being more accessible to faculty and staff
for program improvements. Discussions of distance
instruction carried out by programs are found in
CTC's unit self-study reports.

Coordination and Cooperation

Some CTC programs are articulated or cross-listed
with other CTC departments, other UAA schools,
colleges, and extended sites, and the University of
Alaska Fairbanks and University of Alaska Southeast

69

campuses and extended sites. Some programs work
cooperatively to coordinate class scheduling, facility
use, and supply purchasing. A representative from the
Developmental Education faculty serves on various
Math Department ad-hoc committees related to
developmental math classes (Curriculum Revision,
Basic Math Assessment Committee). There is a need
for a more formal coordination system to include
scheduling, assessment, and peer evaluation. All CTC
curricula are coordinated with UAA schools, colleges,
and extended sites.

The Master of Science degree in VVocational Education
has a statewide mission and coordinates with other
University of Alaska sites about programs and matters
related to vocational education pedagogy and
administration, career counseling, and industry
training.

Business and Computer Training Connections
(BCTC) developed cooperative delivery partnerships
with CTC's Welding Department and the Division of
Applied Technology, the College of Business and
Public Policy, the Justice Department, and the
Forestry program. BCTC delivers the Certified Public
Manager program, a collaborative venture shared with
UAS and UAF. BCTC, in partnership with UAF, also
offers a combined course with Fisheries. In these
alliances, BCTC typically coordinates curriculum
development and registration, grading, payroll, and
billing activities.

Education Services for the Military does not have its
own programs. The task is to facilitate and offer the
coursework for programs that have been included in
the military Memoranda of Understanding. This
facilitation includes coordinating with departments on
the following issues:

» course offerings,

» preparing long term schedules to ensure the
availability of all requirements within a rotating
period of time,

» working with the military to schedule course
offerings,

» receiving department approval for adjuncts to be
offered teaching assignments,

» advertising programs,

» working together to provide proper academic
advisement,
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e monitoring course delivery and reporting any
concerns to the departments,

* reviewing student evaluations, and

» making recommendations to departments.

Although the Chugiak-Eagle River (C-ER) center
does not have its own programs, courses are shared
with many other UAA departments. Course
scheduling is coordinated with the chairs of the
respective departments. The number of coordination
communications has been reduced for most activities
in recent years. For instance, most departments have
developed guidelines for hiring adjunct faculty and
forms have been developed for faculty approval.
Through the use of such guidelines, the process has
been streamlined for the academic departments
reviewing potential applicants for the C-ER center.

Facilities, Technology, and Information
Resources

The quality and quantity of offerings at the UAA
Consortium Library has improved, and the plan for
expansion is supported by CTC. Many CTC programs
also maintain occupation-specific resources at the
department level. The reorganization of technology
services and the distribution of student technology
fees has had a positive impact on the college. CTC
programs have upgraded computer labs in Electronics,
Medical Assisting, Dental Assisting and Workforce
Development.

By nature, occupational training programs are high
maintenance, capital intensive, and very difficult to
keep up to date with technology and library resources
in fields that make great technological advances in
short periods of time. Additionally, some programs
are heavily dependent on adjunct faculty. Therefore,
CTC needs a long-term financial plan to support the
strategic plan. Funding for the University of Alaska
system has been so flat for so long that basic program
needs have been put on hold for many years and
systematic progress in many areas has not been
possible. Statewide academic initiatives have
generated new direction and funding for three
programs in CTC: Logistics (a cross-discipline
offering between the Business and Aviation
programs); Heavy Equipment and Power Generation,
and Allied Health programs.

Some vocational programs are cramped for space,
while others have adequate space for their needs.
Plans for expanded space are dependent upon Board
of Regents and legislative approvals and funding. In
the meantime, existing space is continually evaluated
in order to ensure its best use. The college pays rent
for selected programs when on-campus space is not
suitable or available.

Technology fee grants have greatly assisted with
upgrading of all instructional and student lab
computers within the college. The number of on-line
syllabi and course outlines for the benefit of both
faculty and students will increase with additional staff
development opportunities in this area.

Strengths and Challenges

The college has high quality faculty and staff. These
individuals are dedicated and hardworking and offer
current education and training that contribute to the
economic development of UAA's service areas.

CTC programs and divisions identify the needs of
industry professionals, community members, and
consumers. Faculties develop and update curriculum,
teaching and learning materials, and training programs
based on sound, scientific evidence to provide the
highest standards in education. The college also
offers high quality occupational training experiences
for individuals to enter or re-enter the job market
within a relatively short period of time.

All personnel collaborate with university academic
units and state, national and international professional,
business, and community groups to create an
interdisciplinary dimension that provides flexibility in
response to training needs. Most programs conduct
regular assessments to determine if offerings are
meeting organization requirements and community
needs. The college is committed to creating and
maintaining an environment in which staff, faculty,
students, and community members are encouraged to
change and grow professionally as well as personally.
Faculty and staff are committed to enhancing student
diversity and retention.

The college strives to be flexible, uses student-
centered approaches, seeks new linkages and
maintains established linkages with business and
industry. Evidence of success comes from
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nontraditional scheduling, the number of students who
re-enroll each semester, advisory committees
reporting employer satisfaction, and the commitment
to outcomes assessment. Because of these values, our
staff and faculty help students achieve their highest
potential while responding to community and
industry. Business and industry show their support of
CTC programs by serving as practicum sites for
students, donating supplies and equipment, and
involving themselves on advisory committees.

Many CTC programs have special program approval
or accreditation. Curricula are based on nationally
validated standards. Many programs use competency-
based strategies designed for varied learning styles
leading to outcomes which are identified and
evaluated. Programs also have relatively small class
size to ensure close student-instructor contact. CTC
programs draw on the expertise and services of all
units within the University of Alaska system, in
addition to a strong network of local, statewide and
national contacts, to develop and deliver high quality
training.

By nature, occupational training programs are high
maintenance, capital intensive, and challenged by
rapid technological advances. In CTC personnel have
been reduced by the Retirement Incentive Programs of
the past three years, as well as by flat or reduced
budgets. Some programs are too heavily dependent
on adjunct faculty. CTC needs a long-term financial
plan to support our strategic planning. Investments
need to be made to update and replace equipment,
tools, and materials for most programs.

Another major challenge is to improve weak
marketing and recruitment activities.

CTC applies formalized general assessment standards
which embrace both the similarities and differences of
various programs. However, the college's staff and
faculty must identify evaluation measures and finalize
action plans for accountability, feedback, direction for
planning and program improvement, weaknesses, and
cost efficiency. The dynamics of changing
technology and the state and national economy
demand continuous evaluation of present programs
and the addition of new programs. New occupational
areas demand constant curriculum revision and
program development. Those most evident for CTC
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are in safety, hospitality, aviation, health, logistics,
and other technical areas.

UAA does not have a strategic plan for non-credit and
continuing education activities. Existing policies and
procedures, which provide the foundation and
integrity of traditional academic offerings, must share
the platform with a new and different set of rules for
contract training that ensure a high standard of
delivery and a decrease in excessive or unnecessary
review and documentation.

Plans

Under the assumption of constant resources, the
college would improve unit performance in support of
the goals of UAA 2005 in the following ways:

e The dynamics of technology and the state and
national economies demand continued evaluation
of present programs and the addition of new
programs. There are occupational areas emerging
in allied health, aviation and logistics, and other
vocational-technical disciplines which will
demand curriculum and program development,
revision, and evaluation. While current budgetary
limitations prevent the outright development of
new programs with state funding, future demand
will likely dictate a reordering of priorities if such
restrictions continue. Additionally, innovative
strategies, such as offering trial programs on a
cost-recovery basis and courses as self-support,
will be expanded.

e The college will improve productivity at the unit
level through accelerated efforts at marketing,
student/client recruitment, student advising and
counseling, student career placement and
employer-employee follow-up and subsequent
recruitment for recumbent training. Special
attention will be given to filling vacant faculty and
staff positions, realigning faculty assignments,
providing improved orientation and supervision
for adjunct faculty, expanding and enhancing
articulation with other institutions, and supporting
unit efforts for student retention strategies that are
consistent with unit and college strategic plans.

e Toexpand the actual capacity of existing
resources, the college will endorse and support
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faculty development of web-based and other types
of distance delivery alternatives as supplements to
on-campus instruction. Using technology fee
receipts and budgeted professional development
funds, CTC will continue to invest in faculty and
technical staff efforts. Throughout the college
efforts are underway to explore efficiencies of
integrating common coursework and content
modules for use across the college.

» Articulation and dual credit opportunities with
secondary and other institutions will be explored.
Outcomes assessment plans will be fully
implemented for all certificate and degree
programs. With new funding from the state
and/or extramural partners, the college will
improve existing programs and expand into new
education and training areas.

Specifically, new resources will be used to:

» Enhance, expand and upgrade equipment and
space to enable more effective and efficient
education and training to national and industry
standards;

* Make curriculum changes and implement new
certificate and degree programs to better align
instruction with business and industry needs;

e Secure personnel to improve program marketing
and student recruitment, perform job placement,
and employer/employee follow-up assessments
for planned program improvements.
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95 96 97 98 99
Student 9,428 9,537 8,796 9,027 7,943
Credit
Hours
Majors 527 496 348 355
Degree 87 66 58 65 77
Awards
FTE 30.56 27 275 27.81 23.3
Budgeted
FT Faculty
PTE PT 23.53 2387 2453 2487 25.60
Faculty
Mission

Kenai Peninsula College (KPC) encourages all adults

Kenai Peninsula College

Table 5-8: KPC Indicators

to continue their education throughout their lives and
provides students with classes and programs to meet
their needs and interests. Our mission is to:

Maintain an open door policy that provides
education at a number of levels according to the
needs of the individual and the community.
Offer a comprehensive college program.
Assure community services by making facilities
and resources available to the community for
other than vocational or academic programs.
Employ a variety of instructional methods.
Consign resources for management to plan, staff,
equip, and develop facilities.

Document and evaluate major aspects of the
college operation.

KPC delivers its courses, programs, and services on
its main campus in Soldotna and a small branch
campus in Homer.

Programs

KPC offers the following degree and certificate
programs:

Associate of Arts

Associate of Applied Science in:
Computer Electronics

Small Business Administration
Industrial Process Instrumentation
Petroleum Technology

Office Management Technology
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» Certificates in:
Mechanical Technology
Office Management Technology
Petroleum Technology
Small Business Management
Welding Technology
e GED Instruction and Testing
» Adult Basic Education (literacy services)

KPC also provides courses in support of several
programs that are based in departments on the
Anchorage campus. Students can complete the Human
Services A.A.S., Bachelor of Elementary Education,
and Bachelor of Arts, Psychology. Upper-division
courses in anthropology, art, business, English,
history, philosophy, and social work are offered when
student demand is sufficient. This allows
baccalaureate students to obtain one to three
additional semesters before transferring to the
Anchorage campus. Courses leading to the Master of
Education degree (M.Ed.) are offered on a three-year
cycle using a cohort approach. Any Anchorage-based
course or program is offered only after the appropriate
department has reviewed and approved the proposed
instructor. KPC provides professional development
(500-level) courses in education, in cooperation with
the Kenai Peninsula Borough School District.

KPC also provides classes specially developed to meet
a particular training need for industry, such as
UNOCAL, Alaska Petroleum Contractors, Tesoro,
and various human service agencies. It provides non-
credit workshops for businesses and non-profit
agencies and provides space when available to
government and non-profit agencies at no charge.

The college works with the school district to provide
professional development (500-level) courses for
teachers and administrators. KPC offers a Master of
Education program in cooperation with the Anchorage
campus School of Education to support further
development and advancement of school district
personnel.

The college recently opened a Career Transition
Center in Kenai. This center is funded through a grant
from the Department of Community and Regional
Affairs to provide services for the 200-400 oilfield
workers expected to lose their jobs on the Kenai
Peninsula over the next year as a result of cutbacks
and restructuring in the oil industry.
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Through the KPC Art Gallery and the Sunday
Showcase Program on the Soldotna campus and the
writing workshops at the Kachemak Bay Branch, the
college supports and encourages the arts. It houses the
Alaska Alliance for the Arts Education at the Soldotna
campus and annually hosts the Arts Education
Summer Institute for teachers and Youth Summer Arts
Education Institute for K-12 students.

Resources

The Kenai Peninsula College main campus is located
on a 171 acre heavily wooded site on the Kenai River.
The facilities were built in five phases between 1971
and 1983 and are all interconnected (83,185 total
square feet). The buildings are in good condition, are
well equipped, and include extensive special use
laboratory and shop space that supports the various
vocational programs offered at KPC, as well as some
of the GER courses. This specialized space includes:

e artclassrooms (2)

» biology lab

» chemistry/physics lab

e computer labs (2)

» electronics lab

* learning center

* machine shop

* multi-purpose shop area
e petroleum tech labs (2)

» photography dark room
* welding shop

The limited availability of general-use type
classrooms continues to constrain scheduling of
classes. Remodeling efforts over the last seven years
have added two general use-type classrooms and
slightly increased the space available for the art
program. All available space for evening classes has
been completely utilized for many years, and school
district space is utilized to allow scheduling of
additional classes. Fifteen years ago KPC identified a
Liberal Arts/General Classroom Building with a large
lecture hall/theatre space as the next step in the
development of the campus.

The KPC Library and Media Center occupy room 136
of the Clayton Brockel Building on the Soldotna
Campus. The Media Center (630 sg. ft.) houses the

audio-visual equipment that is not permanently
assigned to classrooms. The librarian's office (190 sq.
ft.) serves also as a storage area for supplies, technical
services resources, and the "break room" for library
staff. An additional storage closet (50 sg. ft.) is used
for other library and office supplies. The main portion
of the room (3,575 sq. ft.) holds book, video, and
periodical collections; study carrels and tables
(providing seating for 38); circulation desk and
reserve materials area; library assistant and student
workers' desks; public-use computer terminals, a
video viewing area, and microfiche readers.

KPC's Kachemak Bay branch campus is located in
Homer. A 7200 sq. ft. university-owned facility
includes a library resource room, two classrooms, a
computer lab, five offices and a student lounge area.
The university also uses Homer high school
classrooms and leases one floor of the former
intermediate school from the Kenai Peninsula
Borough.

Both the Homer facility purchased in 1987 and the
one leased in 1997 were intended to be short-term
solutions until the university could build a new
campus. Property was purchased within the city limits
for this purpose six years ago, and although it has
been included in the university's capital request each
year, the funding for this project has not been
provided by the legislature. It continues to be a high
priority on the KPC capital request.

KPC is administered by the College Director who
reports directly to the UAA Provost.

At the Soldotna campus there are 10 full-time faculty
in the Arts and Science Division, 11 in the Business
and Industry Division, 2 counselors, and 1 librarian.
The number of adjunct faculty ranges from 60-70 per
semester. KPC full-time faculty are all covered by the
ACCFT Union contract and participate in the same
promotion and tenure review process as their
Anchorage counterparts. There are 2 term
appointments and 5 tenure-track; the remainder are
tenured. All but two faculty members have bi-partite
workloads.

The Kachemak Bay Branch (KBB) has 3.6 full-time
faculty and uses 30-38 adjuncts per semester. Some of
the adjunct faculty have been teaching at KPC for
over fourteen years and are critical to the college's
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ability to meet the educational needs of the
communities we serve.

The college's size, limited funding, and dependence on
grant funding affect the staffing at both KPC
campuses. Many of the staff, especially in the
business office, serve in multiple capacities. One
executive position, College Director, oversees both
campuses. The current APT and classified staff
number about 34 persons at both campuses.

Service

All KPC full-time faculty have a workload service
component which must include both
college/university and community activities. The
college/university portion is in the form of the various
committee activities needed to support the ongoing
operations of the college. Community service takes
many forms and is usually related in some way to the
faculty member's area of expertise.

The KPC administration has been involved in the
development and construction of the Challenger
Learning Center of Alaska which opened in spring
2000. This facility will have a significant positive
impact on the education of the children of Alaska.
The college provides professional development
courses for teachers in conjunction with the CLCA
and its programs.

Students

KPC students range from 16-75 years in age. They
are a diverse group including high school students,
recent high school graduates, persons returning to
coIIe, and older adults attending college for the first
time.== Many are working full or part-time; some are
parents. They come to KPC for a variety of reasons:

» general education aiming at transfer to a four-year
program.

» specific vocational training which may or may not
include a specific degree or certificate.

e Adult Basic Education, completion of GED high
school curriculum, and English as a second
language.

10 Appendix 6D provides a detailed statistical picture of KPC
students.
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e ajump start on their college educations or to
pursue subjects not available in their high schools.

» upper-division courses toward a bachelor's degree.

e graduate courses.

o professional development and job advancement.

e continuing education and community interest
Ccourses.

» support for distance delivery courses provided by
another branch of the university.

KPC's open enrollment policy allows students to
register for courses in which they have adequate
background. To qualify for open enrollment, a
student must:

» Have earned a high school diploma or the
equivalent (GED), or

e Be 18 years of age or older, or

e Qualify under special university programs.

Enroliment in courses does not guarantee subsequent
formal admission to certificate or degree programs.
The admission requirements for individual programs
are listed in the KPC Course Bulletin and generally
involve a specific placement level on the ASSET test
in reading and mathematics.

Recent History

One of the recommendations of the 1990
Accreditation Review was the need for more full-time
faculty. In FY95, KPC received funding for two half-
time positions. By combining this funding with
internal reallocations as a result of faculty retirement,
the college was able to add a 0.6 F/T position in
psychology at KBB and a 1.0 F/T position in
humanities at Soldotna.

In the last five years, increased funding from the
Kenai Peninsula Borough has provided the new staff
positions indicated in Table 5-9. In addition, the
college now uses both Vista and Americorp volunteers
in the learning centers. The staffing gains through
borough funding are program specific and have
enabled the college to expand services.

In that same five-year period, budget reductions and
reallocations needed to cover unfunded fixed cost
increases resulted in the loss of numerous positions
also reflected in Table 5-9.

Educational Program, Part Il



76

The losses far outweigh the gains and have resulted in
an increased use of adjunct faculty, increased use of

student hires, and a slower response rate in some
areas.

Table 5-9 KPC Staffing Changes

Increases
Soldotna KBB

F/T Evening Coordinator 1
P/T Library Assistant

P/T Computer Technician

F/T Administrative Assistant

P/T Custodian

F/T Physics/Math Faculty

F/T Petroleum Faculty

F/T Science Faculty (funded, but not filled)
F/T Receptionist/Clerk

Half-time Faculty Secretary

F/T Clerk Position

Half-time Public Relations Coordinator
Half-time Maintenance/Custodian

KPC did not initiate any new programs in the last five
years. It did, however, increase support for programs
that are based in Anchorage and offered by a
cooperative approach:

* AAS. in Human Services

* Bachelor of Elementary Education
» Bachelor of Arts, Psychology

» Master of Education

*  Numerous upper-division courses

KPC purchased satellite dishes for both campuses and
remodeled space to provide support for and access to
the Bachelor of Business Administration program
offered through distance delivery by the University of
Alaska Southeast.

In the 1995 academic year, KPC partnered with
Weber State University to provide the LPN program.
KPC provided the general education and support
courses, and Weber State provided the nursing science
and practicum courses. Fourteen students started the
program and thirteen graduated.

The A.A.S. in Mechanical Technology was deleted as
a result of very low enrollment over an extended

Decreases Decreases
Soldotna KBB

Increases

I i
e

S =

period of time. The A.A.S. in Forestry Technology
was also eliminated. This was a low enrollment
program run in cooperation with Alaska Vocational
Technical Center which has also eliminated its portion
of the curriculum.

The enrollment pattern at KPC continues the moderate
up and down pattern it has exhibited for the last 10-15
years. Student credit hour production decreased
gradually from fall 95 to fall 97, increased in fall 98,
and then fell again in fall 99.

According to the demographic information in the UAA
Factbook, the gender distribution of the population
has remained fairly consistent with only a one percent
change. The Alaska Native population has remained
at just over three percent, which is consistent with the
demographics of the communities KPC serves.

The percentage of full-time students increased from
13 percent in fall 90 to 23 percent in fall 98 but has
been fairly constant for the last 5 years. The early
increase was due in part to the increased availability
of upper-division courses that satisfied Anchorage
degree program requirements. There was, however, a
corresponding decrease both in percentage and in
actual numbers of part-time students. Student

Educational Program, Part Il



comments and enrollments in community interest type
courses indicate that environments have been affected
by increases in tuition. In response to this, KPC is
developing more one credit short courses for the
general interest, lifelong learner. This will provide an
educational option that is less time consuming and
less expensive.

Outcomes Assessment

Kenai Peninsula College participates in the UAA
outcomes assessment plan. KPC faculty have served
on the departmental committees that developed the
assessment tools for the GER classes, and KPC
classes now participate in the assessment process for
designated GER courses. Student performance is
assessed by UAA departments which share results and
recommendations with KPC faculty.

The vocational programs at KPC have each written
outcomes and are in the process of identifying existing
or developing new assessment tools.

Distance Learning

Kenai Peninsula College is not an originating site for
distance delivered courses. Students at both the
Soldotna and Homer campuses take courses by
distance delivery from several of the UA campuses
with the majority being Anchorage courses. KPC
provides support for these students in the form of
providing audio-conferencing equipment and space
when available, checking out audio and video tapes,
some tutoring, and proctoring of exams.

The college also provides satellite access for the
Bachelor of Business Administration degree offered
through distance delivery by the University of Alaska
Southeast. KPC hopes to acquire the equipment and
provide faculty training and curriculum development
to enable the college to use two-way video between
Soldotna and Homer. This would expand the course
offerings at the Homer campus which has only a small
number of full-time faculty, occasionally experiences
difficulty finding qualified adjuncts, and sometimes
has only a small number of students. Soldotha campus
students would also gain easier access to some of the
outstanding instructors at the Homer campus.
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Coordination

KPC offers a variety of upper-division courses and
some complete programs that are housed in
departments on the Anchorage campus. In the case of
individual courses, KPC must request permission to
offer the course and submit the resume of the
proposed instructor. If the course has previously been
offered with the same instructor, then a copy of the
student evaluations are submitted along with the
request for approval to offer the course. The college
uses both full-time and adjunct faculty to teach these
courses.

As the number of courses offered at KPC in a
particular degree program increases, the college
always clearly states that the number of courses
offered and frequency of offering depends on student
enrollment and the availability of qualified faculty.
There is no guarantee that students will be able to
complete a four-year degree at KPC or that they will
be able to do it in four years. However, for the place-
bound students with family and employment
obligations that prevent them from moving to
Anchorage, this approach provides their only means
of making progress toward a bachelor's degree.

KPC has offered the complete Bachelor of Elementary
Education for several years. Since the college has no
full-time faculty in education, it contracts with a long
time adjunct faculty member to act as liaison with the
School of Education in Anchorage and serve as
advisor to all education majors. This individual
attends monthly departmental meetings in Anchorage.
The students apply to UAA for admission to the
program. Since there are a few courses for which
there are no locally qualified faculty, KPC pays
Anchorage faculty members an overload plus all
travel expenses to come down to the Soldotna campus
to teach the courses. Due to changes in the education
degree programs, only students who can complete this
degree by December 2002 are currently being
admitted. Anchorage faculty have also been used in
this way in the Psychology B.A. program.

The Master of Education program is offered in
cooperation with the School of Education using a
cohort approach. An emphasis area in which a
significant number of individuals are interested is
chosen, and a sequence of courses over a three-year
period, including summers, is developed. A
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Table 5-10 Graduates of Anchorage Campus Programs at KPC

Program

Bachelor of Education

Bachelor of Arts, Psychology

Bachelor of Business Administration
Bachelor of Arts, Social Work

Master of Arts, Teaching

Bachelor of Fine Arts

A.A.S., Human Services

Master of Education, Counseling and Guidance
A.A.S., Accounting

Bachelor of Arts, History

Bachelor of Arts, Anthropology
Bachelor of Science, Computer Science
Master of Education

Bachelor of Arts, Justice

Academic Year
94 95 96 97 98 99
11 22 14 8 14 16

2 4 2 2 7 2
1 1
1
1 2
4 5 4 8
*19
1 2
1
1
1

1

*These are the number of those who actually completed the program with the cohort group. Since they
finished in August 1996, not all participated in Commencement in May 1997.

combination of Anchorage faculty and qualified local
faculty are identified. Students apply for admission to
the Anchorage campus. They are told that each of the
courses will be offered only once, and if they miss any
of them, they will have to go to Anchorage for that
course in order to complete the degree.

Students who go to Anchorage for only a few courses
or one semester's worth of courses, as well as those
who do all of their work at KPC, usually choose to
graduate at the KPC Commencement. In the statistical
reports they show up as Anchorage graduates. Table
5-10 shows the number of students who have followed
this avenue to degree completion and is based on the
numbers who participated in KPC Commencement.

Physical Facilities and Information
Technology

The Kachemak Bay Branch uses two facilities, located
approximately a mile apart, for administrative and
classroom space. When the first facility (7,200 sq. ft.)
was purchased and renovated in 1987, it was
considered temporary. Space analysis and growth
projections done at that time by UAA's Facilities,

Planning and Construction predicted 20,000 sg. ft.
would be needed by the year 2000. Land was
purchased in 1984 but funding for construction has
not been approved by the Alaska legislature. In 1997
additional space was leased from the Kenai Peninsula
Borough and renovated to provide space for
classrooms, a science lab, a learning center, and
faculty offices. This west campus added 8,481 sq. ft.
of space. This is a short-term lease (3 + 1 year) with
some uncertainty associated with renewal, since the
property is being transferred to the City of Homer.
The total square footage is still below the projected
20,000 sq. ft. needed. The separation of the facilities
does not allow for the most efficient use of staff and
resources.

There is not enough general use classroom space on
the Soldotna campus to allow a schedule that best
meets the needs of the students and matches the
availability of adjunct faculty. The library continues to
need more space. It cannot be expanded into more of
the existing building without eliminating general use
classroom space which the college cannot afford to
lose.
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The science labs and vocational shops are well
equipped and adequate for the programs and courses
presently offered. The one weak area may be the
computer electronics lab. The equipment
requirements for this space are currently under review.

The science lab at the west campus in Homer is in its
third year and continues to develop its equipment as it
expands its course offerings.

KPC's administration has recognized that continuous
improvement in computing resources is necessary to
take advantage of new technology and to maintain
KPC as a local center of expertise and training in
technology. Funding for this improvement process has
come from several sources, including a new
Technology Fee which was implemented university-
wide at UAA to support academic technology
development.

KPC has been able to address needed upgrades of
computers and equipment across the campus on a
fairly regular basis in recent years. Since the actual
equipment dollars are small, the college has had to
rely on funds made available by short-term vacancies
in faculty and staff to supplement the equipment fund.
Kenai Peninsula College's computer and technology
services have improved greatly in the past 3-5 years
and should be rated at least 8" on a 1-10 scale where
10 is outstanding.

In the past few years, the average student workstation
has improved to match current industry standard
operating systems (Windows NT, 98 and 95), and
applications software (Microsoft Office 97 suite).
Apple Macintosh systems have been phased out of
teaching labs due to space constraints. The two
computer teaching labs are state-of-the-art with high
intensity color projection systems, instructor control
of individual student workstations and modern
ergonomic furniture. Ninety percent of KPC's
classrooms have one or more campus network
connections. This is up from 10 percent in 1997. The
campus has a 24/7 connection to the Internet available
from campus workstations and from off-campus dial-
up lines. Computer projection presentation systems
are installed in three classrooms and two more mobile
presentation systems are available from the campus
media center. One classroom has an “electronic
whiteboard" lecture capture and presentation system.
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E-mail and university mainframe accounts are
automatically created and maintained for each student
and faculty member. KPC maintains a campus web
site <www.uaa.alaska.edu/kenai/p and a modern, user-
friendly kiosk for easy access to class and room
schedules, student enrollment status and grade
information and much more. For student and faculty
computer support, KPC has a full-time computer
support technician, a faculty computer support
supervisor, many student Technical Aides and
computer tutors in our Learning Center.

Strengths and Challenges

The college's many strengths include:

e Small average class size. This means that
students feel connected to the college and are
comfortable asking for additional help.

* A well qualified faculty.

» Vocational programs that emphasize "hands on"
learning are taught by faculty members who have
worked and continue to work for industry.

e Support from the Kenai Peninsula Borough with a
0.1 mil property tax.

* An ability to respond quickly to community
needs.

» Existing labs and vocational shops are well
equipped.

» Students from vocational programs have a high
job placement rate.

The following problems represent challenges to the

KPC administration, staff, and faculty:

e The number of full-time faculty (3) and staff (3.25
FTE) lost as a result of budget reductions.

* A high dependence on adjuncts.

» High dependence on grant funding, especially at
Kachemak Bay Branch, which means the course
offerings and availability of support staff cannot
be assured in the long term.

» Inadequate physical facilities for Kachemak Bay
Branch.

* Asshortage of general use classroom space on the
Soldotna campus.

» The library continues to be in need of more space.
It cannot be expanded into more of the existing
building without eliminating general use
classroom space that KPC cannot afford to lose.
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Assuming constant resources over the next five years,

KPC will:

* Revise the A.A.S. in Petroleum Technology to
provide an A.A.S. degree in Process Technology
in response to the projected needs of industry as a
result of an aging workforce;

* Increase the number of upper-division course
offerings in high demand areas using modified
self support basis;

» Begin to offer the upper division courses in
support of the Bachelor's degree in Human
Services, as long as enrollments are sufficient to
cover the cost;

* Review and revise computer electronic degree;

e Complete full implementation of outcomes
assessment in KPC-based programs.

If the college should receive a modest increase in

resources, it would:

» Begin to provide distance delivered courses
through two-way video between the Soldotna and
Homer campuses;

» Recruit and hire a second full-time mathematics
faculty member at the Soldotna campus;

* Recruit and hire a full-time science faculty
member at KBB;

* Replace staff positions lost due to budget
reductions.

These priorities are in line with KPC's mission,
because they will enhance our ability to provide the
courses that meet the needs of our students.

These priorities support UAA 2005 by advancing the
quality of teaching and learning and enhancing our
ability to offer courses and programs in highest
demand by students and regional residents.
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Kodiak College

Table 5-11: KOC Indicators

95 96 97 98 99
Student Credit 2,732 2560 2,271 2,385 2,168
Hours
Majors 117 119 92 82
Degree 28 26 18 17 20
Awards
FTE Budgeted 9 9 9 8 8
FT Faculty
PTE PT 8.2 7.4 7.13 5.17 7.90
Faculty
Mission

Kodiak College was founded in 1968 and serves the
14,000 inhabitants of Kodiak Island, including the
villages of Port Lions, Ouzinkie, Akhiok, Larsen Bay,
Old Harbor, and Karluk. Kodiak College, a
community campus of the University of Alaska
Anchorage, exists to offer high quality learning
opportunities. Diverse programs promote lifelong
learning and develop the academic, personal, social,
and economic potential of individuals, thereby
enhancing the community and the state. Plans
include:

» Developing high quality programs in response to
community and student needs.

» Providing instruction and training to meet current
academic needs and employment conditions.

* Recruiting students from diverse populations.

e Empowering students to achieve their full
potential.

» Fostering partnerships within the community to
strengthen economic and educational
opportunities.

» Maintaining a safe, well equipped, high quality
learning environment.

Programs

Kodiak College (KOC) provides lower-division
courses leading to associate degrees and certificates,
selected upper-division and graduate courses, personal
enrichment courses, and credit and non-credit courses
which allow students to upgrade skills or learn new
ones. KOC also supports an adult basic education
program.
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Kodiak College offers programs and degrees in the
following areas:

e Adult Basic Education Program: The Kodiak
Regional Adult Basic Education Program (ABE)
includes non-credit, developmental instruction in
basic skills (reading, writing, math, and
grammar); English as a Second Language classes;
General Equivalency Diploma (G.E.D.)
preparation and testing; citizenship preparation,
and life skills (health, occupational, consumer,
and community resources). The program operates
at eight different sites, including Kodiak College,
Kodiak High School, Akhiok, Karluk, Larsen
Bay, Old Harbor, Ouzinkie, and Port Lions.

* General Education Requirements: Kodiak College
offers General Education Requirement courses
developed by the University of Alaska statewide
system. University regulations guarantee that
GER courses will transfer within the same
categories at all University of Alaska units.

» Associate Degrees: Kodiak College provides
coursework leading to an Associate of Arts, an
Associate of Applied Science degree in General
Business, an Associate of Applied Science degree
in Office Management and Technology with a
Secretarial Emphasis, and an Associate of Applied
Science degree in Office Management and
Technology with a Bookkeeping Emphasis. The
Associate of Applied Science in Nursing is
offered at KOC by the UAA School of Nursing.
A two-year technology program, with emphases
in general technology, seafood processing, and
aerospace technology, has been approved and will
begin in fall 2000.

» Certificates: A certificate program is offered in
Office Management and Technology emphasizing
word processing, bookkeeping, or business
communications. This certificate requires a
minimum of 30 credits.

e A major new program is the K-14 initiative
undertaken with the Kodiak Island Borough
School District. This is intended to assure that all
Kodiak students have the opportunity to complete
fourteen years of education. Participation will be
coordinated for efficient articulation from high
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school to college. Students will have
opportunities to take advanced placement and dual
credit courses in high school. These courses are
part of college programs designed to offer
preparation for additional educational
opportunities and/or vocational skills for
employment. This program will prepare students
to pursue further professional education and
training beyond that offered in the 14-year block.
It will offer certificates and associate degrees
appropriate to employment opportunities. It will
provide additional opportunity for students who
need more help to successfully complete the
Alaska High School Graduation Qualifying
Examinations. It is the goal of the Kodiak Island
Borough School District (KIBSD) and KOC to
give students every possible opportunity to
develop highly productive lives.

Research

Permanent faculty appointed to the college do not
have formal research assignments although some
engage in their own research projects. For example,
the Kodiak Oral History Project, led by Dr. Gary
Stevens, was created as a repository for local oral
history transcripts and taped interviews. Research is
also being conducted by Dr. Gilbert Bane on the
biology of Kodiak sharks, especially sleeper and
salmon sharks.

Service

Faculty and staff are deeply committed to community
service. They play an active role in city and borough
government, are members of service organizations,
serve on the local hospital advisory board, and
volunteer their time as teachers and lecturers in public
and private school classrooms. Faculty members also
coordinate college classes with the high school
business department and coordinate workshops for the
business community. The KOC business/computer
department is a community resource that provides the
general public with technical support by responding to
inquiries about computers and software, resumes, and
job applications. KOC provides academic and career
counseling to individuals in the Welfare to Work
Program of the Division of Public Assistance, Kodiak
High School, and the Kodiak Job Service.

Resources

There are nine full-time faculty members, including a
counselor and a librarian. Full-time faculty have
appointments within university-wide academic
departments. The core general education
requirements of history, humanities, communications,
education, English, mathematics, biology, and
business administration, as well as vocational
education, computer information, and office skills
courses, are taught by the full-time faculty. Qualified
adjunct instructors are hired to teach in areas in which
KOC does not have full-time faculty. These include
art, physical education, and social sciences. Plans are
underway to create a vocational technology program
which will utilize a full-time faculty position.

A support staff of fourteen is administered by the
College Director, who reports to the University of
Alaska Anchorage Provost. Support staff is provided
in the areas of Book Store, Business Office, Director's
Office, Facilities Maintenance, Library, Personnel,
Program Coordination, Student Services, Technology,
and the Village Outreach Program. The Student
Services Department is staffed with a full-time
counselor, registration clerk, and administrative clerk.
Counseling services are available for enrolled or
potential students throughout the instructional year.

Kodiak College is located on a fifty-one acre wooded
site in the city of Kodiak. The campus consists of 6
buildings, totaling more than 45,000 square feet,
including general classrooms, specialized learning
laboratories, diesel shop, wood shop, dark room, two
teaching computer classrooms, music practice rooms,
library, book store, faculty and staff offices, distance
education classrooms, and study areas. A joint use
agreement with the KIBSD allows KOC to use district
facilities outside of normal school hours, including the
welding shop, classroom space for English as a
Second Language, and physical education classes.
These are taught at several KIBSD locations
throughout the community. In turn, many community
agencies, including the KIBSD, utilize the college
campus facilities for meetings, training, speakers and
other events.

The Carolyn Floyd Library, located in the Benny
Benson Building, is open to all adult community
members. One need not be a student to use library
resources. The collection consists of 26,000 titles, an
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extensive reference section, an Alaskana collection
and the Koniag collection of rare books, subscriptions
to 5 newspapers and 80 periodicals, a large CD and
video collection, and inter- library loans. Other
resources include computer workstations for CD-
ROM indexes, multimedia CD-ROM programs, a
computer workstation for Info Trac, a reader's guide
index to periodicals with full-text articles, and SLED,
the public access program to the Internet.

Each general-purpose classroom is equipped with a
TV, VCR, and overhead projector. Other media
equipment, such as slide projectors and computer
presentation equipment, is available as needed. The
Office Management and Technology teaching and
open entry labs are equipped with state-of-the-art
computers and a wide variety of the most popular and
current software. There are twenty computer stations
for instructor-led classes. Thirty computer stations are
available in the computer lab. The lab is organized so
that students can come in during open campus hours
to do their work. The science lab has models,
specimens, and the latest in scientific software and
microscopes. There are workstations to accommodate
twelve students.

Kodiak College continues to depend on part-time
faculty. To enhance and broaden class offerings,
adjuncts are hired to teach in areas where no full-time
faculty exist. The need for an additional half-time
librarian has been reassessed and is no longer
required. Classroom space has been reorganized and
renovated to maximize its usefulness and is adequate
at this time. Collaborative agreements with the
KIBSD are renewed each year. In addition, the
science faculty utilizes the facilities at the Near Island
Research Facility.

Kodiak College has recently changed its curriculum
emphasis. Responding to a decline in enrollment and
building on its traditional strengths in community
interest courses, general education, and office
occupations, KOC has begun to develop initiatives
and programs that address a broader range of
community training needs. These include a K-14
initiative to make easier the transition between high
school and college: health care training in the form of
an associate degree in nursing (ADN) program;
associate of science degree in technology to address
technical training needs of the aerospace industry,
seafood processing industries and other technical
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areas; and computer technician training with a focus
on Microsoft certification. KOC has expanded
distance education capacities to receive audio and
visual programming as well as computer received and
delivered courses. Faculty members are actively
conducting community training including the
development of a computer center in the local senior
center to offer basic computer and network training
and a curse in writing life stories. Community classes,
workshops and seminars have been offered as part of
KOC's roll in community development. These
changes have received enthusiastic community
support.

Outcomes Assessment

KOC operates under the UAA Educational
Effectiveness Assessment plan. KOC faculty have
participated in the Basic Skills portion of the plan and
the level I section of the program assessments
(specification of outcomes and assessment strategies).
Individual departments, such as Communication,
English and Math, were included in University of
Alaska Anchorage departmental assessments.
Students who have transferred from KOC to other
universities report they have been well prepared in
their basic education. With the development of
additional vocational programs, assessment plans will
be developed for each program to indicate the success
of the training in preparing students for employment.

Distance Learning

A full-time computer faculty member has developed
and offers statewide computer-based distance learning
courses in Educational Telecommunications and the
Internet, a graduate-level education course, and
Introduction to ClariswWorks, a one-credit lower-
division course.

The objectives of these courses are the same as those
of on-campus courses. Students work independently
or in groups, communicating and submitting their
work via e-mail. A major project is submitted and
posted on the KOC web site qwww.koc.alaska.edup.
Students are evaluated by assignments they submit
and their final projects.

Four recently installed satellite dishes have made it
possible for KOC to receive a variety of distance
education courses from other units of the University
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of Alaska. Courses vary from semester to semester.
KOC supports five distance education programs:
Masters in Public Administration and Bachelor of
Business Administration from the University of
Alaska Southeast; Health Information Management
and Associate of Applied Science Degree in
Environmental Technology from the University of
Alaska Southeast Sitka campus; Associate of Applied
Science Degree in Human Service Technology from
the University of Alaska Fairbanks. Three classrooms
equipped with computers, audio-conference
equipment and fax machines are available for distance
education classes.

Coordination

KOC actively participates in the University of Alaska
statewide distance education program by providing a
number of resources to local students enrolled in
courses from other campuses. Classroom space and
test proctors are provided, as well as photocopying
services, and the use of computers and fax machines.
KOC has recently reached a tentative agreement with
the School of Nursing based in Anchorage to offer the
Associate of Applied Science Degree in Nursing to
KOC students. KOC is well positioned to provide all
the general education requirements and as much of the
clinical instruction as the healthcare community is
able to support. A part-time nursing instructor will be
hired to work with students on the KOC campus.
When clinical training cannot be completed in Kodiak
due to limited health care opportunities, students will
complete their clinical course work at UAA in
compressed sessions.

Coordination also exists among the Office
Management and Technology departments at all UAA
campuses when certificates, degrees and course
revisions are required. Although certificates and
degrees are the same throughout the University of
Alaska Anchorage, the bookkeeping certificate is
offered only by the KOC Campus. Plans are
underway to extend it to other campuses.

KOC has a representative on the Undergraduate
Affairs Board which deals with program, degree
changes, and other issues affecting all units of UAA.
Close coordination is maintained between all faculty
and their respective departments at UAA.

Strengths

The campus is well administered. The director, staff,
and faculty are dedicated to advancing the mission
and goals of the institution. Innovative instructors
encourage their students to achieve excellence.

The K-14 Initiative pilot program has been undertaken
by Kodiak Island Borough School District and KOC
to ensure that all students have the opportunity to
complete a full 14 years of instruction and training.

The mission and purpose of the institution is clear.
Much of the success of the institution can be attributed
to the clear understanding by the director and staff of
the need for flexibility, careful planning and constant
communication with all segments of the community
and the university in fulfilling the mission of the
institution.

An active Community Advisory Committee meets
frequently to discuss how KOC can better meet the
educational needs of the community. Membership
includes a broad cross-section of the Kodiak
community, representing community interests and
concerns, and promoting the college. Strong ties to
the community have been established and are fostered
through partnerships with the KIBSD, Chamber of
Commerce, local governments, as well as several non-
profit organizations.

Each semester, program coordinators provide
individualized orientation sessions with new part-time
faculty to maintain a high level of teaching quality.

KOC has maintained the community college mission
by responding quickly to community needs and
requests for specialized training. Recent examples
include the Leadership Development course offered at
the request of the Kodiak Area Chamber of
Commerce, and specialized computer training for
Alaska Department of Fish and Game, City of Kodiak,
and the United States Coast Guard.

Foreign travel opportunities have allowed students to
broaden their understanding and knowledge of the
world.

Well maintained facilities, state-of-the-art computer
and science labs, and current technology provide
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students with an atmosphere conducive to quality
learning.

A well developed and extensive marketing plan has
been prepared. It is consulted often and revised
regularly.

A substantial pool of highly qualified adjunct faculty
exists in this community. Many adjunct faculty are
professionals with advanced degrees who have taught
at KOC for several years.

Morale is uniformly high. There is a strong sense of
pride in the institution by students, faculty, staff and
the community at large.

Challenges

Due to Kodiak Island's remote location, the service
area from which KOC can draw students is limited.
KOC is the smallest of the extended colleges of the
University of Alaska Anchorage. Faculty and staff are
constantly exploring innovative ways to broaden the
KOC student base. This includes offering classes at
other locations, such as the U.S. Coast Guard Base, as
well as at non-traditional times, such as week-ends.

KOC is not fully meeting the needs and interests of a
growing multi-cultural population. The special needs
of the community's minority populations have not yet
been adequately addressed.

The state's policy of replacing faculty who retired
under the Retirement Incentive Program with faculty
at entry level salary and experience severely limits our
ability to recruit the best and most qualified
candidates.

There are too few program options from which
students may choose in order to prepare themselves
for employment. They are limited to Associate of
Applied Science degrees in General Business and
Office Management and Technology and a Certificate
Program in Office Management and Technology.

Lack of dormitory space limits KOC's ability to
increase enrollment from outside the community, as
well as from the villages. Kodiak's high cost of living
makes it difficult for students from out of town and
the villages to attend KOC. Dormitory space would
allow KOC to increase enrollment in programs such
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as nursing and technology education, as well as
general studies. This could especially affect our
ability to serve our island's Alaska Native population.

Plans

Based on the assumption of constant resources, KOC's
plans for improving operations in the next five years
include the following:

* The K-14 Initiative involves KOC working
extensively with the KIBSD to ensure that all
students will be encouraged and have the
opportunity to complete a full 14 years of
instruction and training. Students will be offered
opportunities to take advanced placements, dual
credit courses, and vocational classes leading to
employment. Students will be prepared for further
professional education and training beyond K-14.
Certificates and associate degrees will be offered
which are appropriate to employment
opportunities. Students will be provided with the
tools they need to lead high quality lives.

»  General education requirements that relate to
programs at the Anchorage campus will be
provided by KOC to encourage students to take
their first two years of college at KOC.
Educational plans will continue to be prepared for
each student interested in this transfer program,
indicating exactly which classes can be taken at
KOC before students must transfer.

Based on the assumption of a modest increase in
resources, KOC's plans for improving operations in
the next five years include the following:

» KOC is actively involved in the local planning for
a Consortium Library. This could combine the
present libraries of KOC, the City of Kodiak and
Kodiak High School, as well as several smaller
and more technical libraries in the community.
KOC is interested in supporting such a project.
The University of Alaska Board of Regents has
earmarked funds to plan and study the consortium
project.

* As KOC faculty, staff, and students become more
computer reliant, additional technical assistance
will be needed. Should funds become available, it
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is KOC's intention to expand the technician's
position to provide additional support for distance
education and instruction through the use of
computers, and technical applications.

KOC would pursue the development of a
Fisheries Science degree program and a degree
program in tourism should additional funds
become available. Students would study fisheries,
research, ecology, and marine biology articulating
with the four-year program at the nearby
University of Alaska Fairbanks Fishery Industrial
Technology Center. A tourism degree program
would be developed to train individuals in
Kodiak's fastest growing industry.

Future plans include the construction of dormitory
space.

If additional funds were available, KOC would
expand course offerings in vocational education.
Discussions are underway on the possibility of
sharing teaching labs with the KIBSD through the
development of a consortium technical facility.
Students from both the KIBSD High School and
KOC would benefit from such an agreement.

Educational Program, Part Il



Matanuska-Susitna College

Table 5-12: Mat-Su Indicators

95 96 97 98 99
Student 9,774 8,997 8,690 8,289 8,853
Credit Hours
Majors 494 493 349 332
Degree 100 96 99 80 92
Awards
FTE 14 12 12 11 12
Budgeted
FT Faculty
PTE PT 28.6 27.46 2567 3573 38.73
Faculty
Mission

Matanuska-Susitna College (MSC), a community
campus of University of Alaska Anchorage, serves the
geographically and culturally diverse regions of the
Matanuska-Susitna Valley. The mission of the college
reflects a desire to build on the strengths of the
history, the diverse languages and cultures, and
individual experiences of our students. It is MSC's
goal to shape future directions of the cultural and
academic life of the Valley through the presentation of
an informed and academically rigorous curriculum.
The college seeks to graduate students who welcome
the challenges of living within the diversity of world
views and creative expressions; who think critically
and act responsibly within these environments; and
who value the close relationship between the college
and the community.

Matanuska-Susitna College is dedicated to providing
excellent, lifelong learning opportunities for all adults
through an open enrollment policy, a supportive
environment of student services, and instruction with
innovative teaching methods for different learning
needs. The college also desires to produce students
who understand the role of technology in education
and creativity and its potential to enhance dialogue
among diverse groups of people. To these ends, the
college offers a wide range of information technology
classes, integrates technology across the curriculum,
and will be developing instruction through distance
delivery.

Educational Programs

Mat-Su College offers certificates in Electronics
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Technology, Office Technology, and Refrigeration
and Heating Technology. Additionally, the college
offers an Associate of Arts degree and Associate of
Applied Science degrees in Accounting, Electronics
Technology, Fire Service Administration, Human
Services, Office Management and Technology,
Refrigeration and Heating Technology, and Small
Business Administration. In cooperation with the
University of Alaska Fairbanks, MSC offers courses
in the Microcomputer Support Specialist Program and
Natural Resource Management, leading to Certificates
or Associate of Applied Science degrees.

Resources

Mat-Su College has 12 full time faculty, including the
library director; approximately 100 adjunct faculty;
and 28 staff members; a college director who is both
campus CEO and CAO, and a business manager. The
campus consists of a modern, 98,000 square-foot
facility with 4 buildings containing general
classrooms, art studios, an interactive-video
classroom, science, electronics and refrigeration and
heating labs, library, book store, cafeteria, and 2
computer classrooms.

Recent History

From fiscal year 1995 through 1999, general fund
monies for MSC declined significantly in real terms.
This downward trend was partially offset by increases
in other funds.

Total student headcount fell by 7.3 percent from fall
1995 to fall 1998. Student credit hours declined by
just over 15 percent in the same period. In fall 1999,
however, both student headcount and credit hours
rebounded by 17 and 7 percent, respectively.

Much of the decline in the late nineties correlated with
1996 legislative changes in the state welfare reform
act, which shifted the emphasis from public funded
education assistance to public funded job search
assistance.

In responding to enrollment and budget declines, and
the needs of its service area, the college undertook the
following initiatives:

e The development of Tech Prep articulation and
concurrent enrollment programs for high school
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students, supported by a $54,000 Carl Perkins
grant.

»  The development of Matanuska-Susitna Borough
School District courses for junior and senior
elective credit supported by a $22,000 school
board grant.

* Implementation of the Reading Standards through
Assessment project, supported by an Eisenhower
Title 1l grant.

* Implementation of the Math Standards through
Assessment Project. Mat-Su College developed a
national model for professional development of
K-12 math teachers. This has been supported by a
$250,000 Eisenhower Math and Science grant
which began in 1998.

» Enhancing Connections, MSC's model of a fast
track ten week program in office skills was
adapted for the Hiland Mountain Correctional
Facility, Alaska Women's Prison, which now
offers this program on a regular basis.

* MSC's Refrigeration and Heating Technology
program is one of only two postsecondary
programs in the United States to offer instruction
in ammonia refrigeration. It is also the only
vocational program in the state offering Tech Prep
concurrent enrollment, integration of industry-
recognized certifications, and curriculum
alignment with the National Skills Standards. In
1998, MSC was awarded $190,900 in Carl
Perkins funding to expand this model program
with new equipment and curriculum.

e In October 1999, Mat-Su College was awarded a
$1.5 million grant from the U.S. Department of
Education under the Alaska Native and Native
Hawaiian—Serving Institutions Program of Title
111 of the Higher Education Act (Title 11).

Several areas of concern were raised in the 1990
evaluation report for the college. The need for new
instructional space was addressed with the fall 1995
opening of the Fred and Sara Machetanz classroom
building. The 1999 expansion of the library facilities
eased the problem of overcrowding in the library.

UAA-wide data reporting has been standardized with
the implementation of the Banner system. Extended
campus offerings are fully reflected in the main
Anchorage campus catalog. All course and program
information is now available in the UAA catalog, and
with the Banner system, MSC students can now
register for MSC and Anchorage campus courses on
either campus or by phone. The MSC schedule was
recently included in the Anchorage Daily News.

Due to budget restrictions, the number of full-time
faculty has not increased, even though there is a high
demand for classes, particularly in humanities,
education and mathematics. MSC has ameliorated the
situation by hiring a group of long time adjuncts who
have worked an average of slightly more than ten
years for the departments and who attend
departmental meetings, sit on committees, and work
as tutorial instructors in the Learning Resources
Center.

Outcomes Assessment

All programs are working with ongoing assessment
plans which are described in the individual program
self-studies available in the Exhibits Room. Program
outcomes are posted on the UAA Educational
Effectiveness Assessment web site
<www.uaa.alaska.edu/assessment/p.

Distance Learning Operations

MSC does not have a distance learning operation.
However, the college does support students within the
University of Alaska system who are enrolled in
various distance learning courses through other
campuses. The college often is called upon to provide
teleconferencing facilities, test monitoring through the
Learning Resources Center and Student Services, and
on occasion, classroom space. Recently students
enrolled in a web-based course based at the University
of Alaska Fairbanks used Mat-Su College's ITV
classroom for their class. The college is currently
experimenting with an interactive television
classroom. At this time, these classes are essentially
on-site operations with extended reach.
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Coordination of Operations

All of MSC's programs are shared with the Anchorage
campus, with the exception of Refrigeration and
Heating Technology, the fiber emphasis in Art, and
MSSP, which is a UAF degree program. All courses
in all programs, including Refrigeration and Heating,
are primarily coordinated through the course approval
process, which begins with the MSC Curriculum
Committee, moves to departmental committees on the
Anchorage campus, and culminates with action by the
Undergraduate Affairs Board, which represents all
UAA schools and colleges. Additional coordination is
accomplished through the Faculty Senate on the
Anchorage campus and regular meetings of the
Council of Deans and Directors.

Strengths

One of MSC's greatest strengths is its dedicated
faculty and support staff. MSC faculty have been
active in cooperating with Anchorage campus faculty
on curriculum development, professional training and
committee work.

Even with declining budgets, MSC has managed to
upgrade its instructional technology. The college
provides access to information technology for all its
students through computer labs and to all employees
through in-office computers with Internet access.

MSC has cooperative arrangements for space with
community and Mat-Su Borough School District
organizations, such as the Retired and Senior
Volunteer Program (RSVP) and Alaska Association of
Secondary School Principals (AASSP).

MSC student demographics show a high percentage of
older, non-traditional students, who bring many skills
to the campus. MSC management is student-centered,;
the college includes these students in management
decisions. Students sit on various college committees,
serve on hiring committees, and regularly travel to
Juneau to lobby on behalf of the college.

Challenges
The college will address numerous changes in the

coming years. Technological advancement is
occurring so rapidly that keeping pace is difficult for
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any college. Mat-Su College recently received a large
Title 111 Grant and a substantial Carl Perkins Grant
that will enable the school to address industry
standards and implement several new degree
programs. Enrollment increased significantly during
the 1999-2000 academic year, and the campus faces
the challenge of serving a rapidly increasing
population in the Matanuska-Susitna Valley.
Cooperative agreements have been established with
the School District, Job Corps, and the Mat-Su
Borough and will need continued care to ensure long-
term success.

While Mat-Su has always had a high percentage of
instruction by adjunct faculty, most of those
instructors have served the college for many years,
fulfilling many roles usually reserved for full-time
faculty. The adjunct faculty are treated with all of the
respect afforded full-time faculty. There is also
reason for optimism that the ratio of full-time faculty
will improve as the University of Alaska receives
more support from the sate.

Plans

Under the assumption of constant financial resources,
MSC hopes to expand partnerships with the local
school district. The Tech Prep and Concurrent
Enrollment programs will be continued and expanded.

The administration will pursue additional grant
funding. The college will apply for a Student Support
Service Grant to provide services to low income, first
generation college students. MSC will make an effort
to respond to community interest with courses at the
undergraduate level and at the 500 professional level.

If additional resources become available, the college
hopes to add at least three full-time faculty positions,
one each in the sciences, math, and fine arts. The
college also wants to add a Dean of Instruction or an
Assistant Director to coordinate instruction on campus
and to create a position to work with and develop
education and training operations for area businesses
and industries. We expect to explore options to make
Mat-Su College programs more accessible to rural
Alaskan populations.
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