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What is IDEA? 
• What does I.D.E.A. stand for? 

 
 

 

Presenter
Presentation Notes
We are still in a transition phase and we are rapidly approaching the point where some newer faculty will only have IDEA evaluations to go on for providing standardized student evaluations of teaching. Transition- This transition period is not without anxiety or controversy and I think Provost Driscol is sensitive to this and has been making a number of productive efforts to address some of the issues surrounding the primary sources of concern. The Administration is making efforts to ensure that the faculty have a good orientation to IDEA, are trained in its appropriate use, and can get support when they need clarification. This website is a good resource as well as the IDEA center home page on the WWW. In addition Mark Fitch, John Petraitis, Claudia Lampman and Robert Boeckmann are working with individual departments and CAFÉ to address some of those issues with trainings here at the main UAA campus.  (be warned that some IDEA information on UAA’s webpage is out of date)Improvement – In spite of all the concerns with RELIABILITY and RESPONSE rates I’m still convinced that we have adopted a superior method of evaluating teaching both for developmental feedback in the refinement of our pedagogy and, yes, in evaluating our own and our peer’s teaching. 



Three Key Pieces 

• 12-item 
Faculty Info 
Form (FIF) 

 

• 47-item 
Student 
Reaction to 
Instruction 
Form (SRIF) 

 

• Multi-page 
Report 



FIF 

• 12 learning objectives 



FIF 
• How many should I 

chose? 
 

– The fewer the better 
• Max of 3-5 as 

“Important” or 
“Essential” 

– Fewer “E” than “I” 
– Fewer “I” than “M” 
– Warning: 

• Default is all as “I” 

 
 



SRIF 
• Two kinds of Q’s 

 

– 32 Q’s linked to 12 
learning objectives. 

– 15 Q’s on “extraneous 
influences” e.g., 

• Discipline 
• Student motivation 
• Class size 
• Does influence report 

(adjustments) 

– 47 items = 20 mins 
 



Merger of FIF &SRIF 
• Weighting of 

students 
responses (on 
SRIF) for  
results/report 

• M = 0 
• I  = 1 
• E = 2 

 
 



The Report (page 1) 
The fine 
print is 

important 

Presenter
Presentation Notes
(Lets also note at the start that the old SDIS ratings never commented on this… that does not mean they were always reliable results) Reliability –What does this mean exactly? Reliability is a statistical concept that relates to how sample size is in turn related to how consistent or  trustworthy or reliable information from that sample is. If information from a sample is reliable – then we can trust that if we took a similar sized sample from the same group or added a few more ratings it would provide more or less the same information. In contrast when we say information is unreliable we are essentially saying we cannot trust that another sample will lead to the same conclusion or that adding another few ratings would not change the average rating a lot. When IDEA tells us that our sample is unreliable it is specifically indicating that they cannot trust the size of the sample and the information provided to compare those results with IDEA national norms or institution or discipline norms.  IDEAs standard for a reliable sample is 10 respondents or at least 75% of the class.  You can immediately appreciate that smaller classes that have a high response rate fall into an awkward category – but I would advise you to consider high response rates from smaller classes as reliable information – FOR that class, if not for normative comparisons. Although the Reliability of information from a sample and the representativeness of the sample are two different concepts I think you can appreciate that they are related. Generally the larger the sample (and higher the response rate) the more representative the evaluations will be of the class and the more reliable that information will be.  



The Report (page 1)  
• Averages on 5pt scales for 

“Important” or “Essential” items 
– Raw 
– Adjustments to IDEA Ratings 

• “Extraneous Influences” on student 
ratings are used to adjust scores or 
‘level the playing field’ 

– Class size 
– SRIF Item #39: I really wanted to take this course 

regardless of who taught it 
– SRIF Item #43: As a rule, I put forth more effort 

than other students on academic work 

 



The Report (page 1) 

Apples 2 Apples: 
not CHEM 2 PSY 

Presenter
Presentation Notes
(Lets also note at the start that the old SDIS ratings never commented on this… that does not mean they were always reliable results) Reliability –What does this mean exactly? Reliability is a statistical concept that relates to how sample size is in turn related to how consistent or  trustworthy or reliable information from that sample is. If information from a sample is reliable – then we can trust that if we took a similar sized sample from the same group or added a few more ratings it would provide more or less the same information. In contrast when we say information is unreliable we are essentially saying we cannot trust that another sample will lead to the same conclusion or that adding another few ratings would not change the average rating a lot. When IDEA tells us that our sample is unreliable it is specifically indicating that they cannot trust the size of the sample and the information provided to compare those results with IDEA national norms or institution or discipline norms.  IDEAs standard for a reliable sample is 10 respondents or at least 75% of the class.  You can immediately appreciate that smaller classes that have a high response rate fall into an awkward category – but I would advise you to consider high response rates from smaller classes as reliable information – FOR that class, if not for normative comparisons. Although the Reliability of information from a sample and the representativeness of the sample are two different concepts I think you can appreciate that they are related. Generally the larger the sample (and higher the response rate) the more representative the evaluations will be of the class and the more reliable that information will be.  



• These # are 
–NOT 

percentile 
– T-Scores 

• Mean = 50 
• SD = 10 

– Convertible 
into 
percentile 
ranks 
 

 

The Report (page 1)  

Top 10 

70th-90th 

30th-70th  
percentile 

10th-30th  

Bottom 10 
Apples 2 Apples: 
not CHEM 2 PSY 



http://www.medfriendly.com/ 

"Converted 
Average" Percentile 

"Converted 
Average" Percentile 

  (T score)     (T score)   
72 99 49 45 
71 98 48 42 
70 98 47 39 
69 97 46 34 
68 96 45 32 
67 96 44 27 
66 95 43 25 
65 94 42 21 
64 92 41 19 
63 91 40 16 
62 88 39 14 
61 87 38 12 
60 84 37 10 
59 82 36 8 
58 79 35 7 
57 77 34 5 
56 73 33 5 
55 70 32 4 
54 66 31 3 
53 61 30 2 
52 58 29 2 
51 55 28 1 
50 50 

http://www.medfriendly.com/
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"Converted 
Average" Percentile 

"Converted 
Average" Percentile 

  (T score)     (T score)   
72 99 49 45 
71 98 48 42 
70 98 47 39 
69 97 46 34 
68 96 45 32 
67 96 44 27 
66 95 43 25 
65 94 42 21 
64 92 41 19 
63 91 40 16 
62 88 39 14 
61 87 38 12 
60 84 37 10 
59 82 36 8 
58 79 35 7 
57 77 34 5 
56 73 33 5 
55 70 32 4 
54 66 31 3 
53 61 30 2 
52 58 29 2 
51 55 28 1 
50 50 

• Multiple 
sections, 

• multiple 
courses,  

• multiple 
semesters: 
– Summarize the 

percentiles 
– Average them 

 
 
 

http://www.medfriendly.com/


The Report (page 1)  
 

 



• Improving Teaching Effectiveness (food for thought) 
 
 
 

 
 

The Report (p. 2-3)  

Presenter
Presentation Notes
Page TwoReally just provides more detail about the distribution of scores on important and essential objective questions. Bimodal distributions could suggest that for those particular issues and that class / section there may have been a diversity of learning styles or background preparation. It also gives more detailed feedback with regards to the standardized comparisons (again this is only helpful if the ratings information is “reliable”)Finally it gives some context information in terms of the students’ Description of the course relative to others and their own behavior.  (no graphic yet)Page Three: Page three gives you more detailed feedback about how you are doing on some key teaching themes that relate more or less to your selected objectives. If you get low ratings on questions relating to a theme that pertains to an objective or objectives that you have indicated are important to you  - then you will get a message informing you to increase effort in that areaIf you get moderate to high ratings on questions relating to a theme that is important to relevant objectives then you’ll get the message to consider increasing use (do more of this) or basically a pat on the back saying “keep it up” strength to retain. You can see that ratings on theme questions that are not related to your relevant objectives are not commented on. Also note that the “all selective objectives” column  provides specific numbers of rated questions that appear on page 2 of the report to help you identify more specifically the kinds of behaviors in the class you should be considering changes:For example on Page Three you might see the theme “Encouraging Student Involvement” as a theme and it includes the specific item of “Related course material to real life situations” and the “all selected outcomes” for that relates to student ratings on objective #23 on page 2 “Learning to apply course material (to improve thinking, problem solving, and decisions” (this example from John’s IDEA form)Page 5 (narratives… consider to what extent they help illustrate themes that appear in the quantitative section… consider to what extent they provide novel insights.. Consider in either case selectively incorporating into Self Review or in teaching section of your files. 



• Even if you have low response rates: 
– Use these pages for professional development 
– Write about them in each self-review 
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Presentation Notes
Page TwoReally just provides more detail about the distribution of scores on important and essential objective questions. Bimodal distributions could suggest that for those particular issues and that class / section there may have been a diversity of learning styles or background preparation. It also gives more detailed feedback with regards to the standardized comparisons (again this is only helpful if the ratings information is “reliable”)Finally it gives some context information in terms of the students’ Description of the course relative to others and their own behavior.  (no graphic yet)Page Three: Page three gives you more detailed feedback about how you are doing on some key teaching themes that relate more or less to your selected objectives. If you get low ratings on questions relating to a theme that pertains to an objective or objectives that you have indicated are important to you  - then you will get a message informing you to increase effort in that areaIf you get moderate to high ratings on questions relating to a theme that is important to relevant objectives then you’ll get the message to consider increasing use (do more of this) or basically a pat on the back saying “keep it up” strength to retain. You can see that ratings on theme questions that are not related to your relevant objectives are not commented on. Also note that the “all selective objectives” column  provides specific numbers of rated questions that appear on page 2 of the report to help you identify more specifically the kinds of behaviors in the class you should be considering changes:For example on Page Three you might see the theme “Encouraging Student Involvement” as a theme and it includes the specific item of “Related course material to real life situations” and the “all selected outcomes” for that relates to student ratings on objective #23 on page 2 “Learning to apply course material (to improve thinking, problem solving, and decisions” (this example from John’s IDEA form)Page 5 (narratives… consider to what extent they help illustrate themes that appear in the quantitative section… consider to what extent they provide novel insights.. Consider in either case selectively incorporating into Self Review or in teaching section of your files. 
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